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ABSTRACT

This study assesses the potential of eLearning in developing lifelong learning skills of Masters of Adult
Education students at the University of Botswana and on how students can apply these skills in their studies,
workplace, at home and in their community. The author of this study conducted in-depth interviews with
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professionals, with skills such as communication, problem analysis, problem solving, planning and
networking and who embrace the idea of LLL (Kakabadse & Korac-Kakabadse, 2002, cited in McPherson &
Nunes, 2004). The concept of LLL is integrative, covering learning in the formal education system and
throughout everyday life, at home, at work and in the community. It also encompasses learning throughout
life. The concept of LLL therefore is viewed as integrative in two dimensions in this study: horizontal,
between home, community and work, and vertical, throughout life (Walters, 1999). Current graduates – in
developed and even more so in developing countries - are not necessarily meeting these expectations (see
e.g. the study by Whittle & Murdoch-Eaton, 2002). This calls for new methods and forms of learning and
delivery of educational content to ensure LLL happens, on all levels, (McPherson & Nunes, 2004).

One of these new methods and forms of learning is eLearning – learning through the use of ICTs. Various
studies have shown that because of its nature, eLearning can impact positively on the development of LLL
skills. The literature supports the notion that eLearning promotes the development of the skills necessary to
compete in our knowledge society, such as computer or information literacy, Wall, Ahmed and Smit (2006)
recommend that the most important prerequisite for successful implementation of eLearning for the
development of other LLL skills is to consider the underlying pedagogy or how learning takes place.
Currently, “appropriate” underlying pedagogies are based on the concepts of learner-centredness, selfdirected learning and focus on adult learning principles (see e.g. Knowles, 1980, Hiemstra, 1994 or Merriam
& Caffarella, 1999).

In her study on the impact of eLearning on self-directed learning, Klopfenstein (2003) concluded that learner
control, afforded by the interactive interface of online learning, together with learners having the skills to find
information resources, provide opportunities for self-direction. McConnell (2002) shows that a positive (open
and trusting) social climate is necessary in developing and sustaining collaborative assessment and that this
form of assessment helps students reduce dependence on lecturers as the only or major source of
judgement about their quality of learning. Students develop self- and peer assessment skills and see
themselves as competent in making judgements about their own and each other’s work, which are vital LLL
skills. Tan and Morris (2005) conducted a quantitative study on the perceived usefulness of technologybased learning to achieve LLL skills from a learner’s perspective. Their findings show that students used
laptops to develop skills that enable LLL patterns that provided learning opportunities across a broad
spectrum of categories from professional (such as time management) to social development (such as the
skill to maintain a balance between life and work), in formal, non-formal and informal learning settings. As
an example from Southern Africa, Spurret (2004), in his study on computer-supported development of critical
reasoning skills at the University of KwaZulu-Natal in South Africa, exposed first and second year students to
a critical reasoning software and reports a distinct improvement in detail and clarity of students’ and tutors’
written and verbal argumenting skills and also tentatively positive feedback from students regarding their
perception of improvement in their critical reasoning through the software package.
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eLearning at the University of Botswana

Steps have been taken at the University of Botswana (UB) to implement its mission to promote commitment
to and a mastery of LLL skills as well as encouraging a spirit of critical enquiry (University of Botswana,
2006). One of these steps was the introduction of General Education Courses in 2002/2003 providing
student determined choice and flexibility and addressing cross-cutting issues as employer’s expectations,
gender, HIV/AIDS, environment, energy and globalisation and the development of lifelong learning skills,
such as communication and information technology skills or information literacy skills (University of
Botswana, 2006). Furthermore, in 2001, the UB eLearning programme was launched to spearhead the
introduction of ICTs to support its vision of developing a student-centred, intellectually stimulating and
technologically advanced teaching, learning and research environment (University of Botswana, 2006).

The focus on eLearning at UB is on a blended learning approach for on-campus students, in which various
modes, methods and media (traditional and innovative) are integrated and organised for appropriate
learning. As opposed to pure online learning, in a blended learning scenario students still meet in face to
face classes, but have access to online learning materials, online communication tools etc. Since UB is the
context for this study, whenever the term eLearning is used, it refers to the format of blended learning.
Although in general a traditional learning environment, a handful of lecturers at UB recognised the potential
of eLearning to support more learner-centred approaches to teaching and learning which promote the
development of LLL skills. One of these eLearning champions, a Professor in the Adult Education (AE)
Department, set as one of his course objectives (both at undergraduate and graduate level), the
development of LLL skills through eLearning. He specifically set out to develop the following six LLL skills in
his students: 1. accessing and using information, 2. using online resources, 3. doing academic writing, 4.
working in groups, 5. participating in discussions and 6. making presentations. The development of these
skills was part of the assessment in these courses (see more information on skills and assessment of skills in
Appendix 1). By using a blended learning approach in teaching his courses (e.g. these courses took place in
a computer laboratory, so students had access to networked computers at all times), ICT skills, although not
specifically mentioned in the course outline, could potentially be developed. It is these LLL skills that this
study is focusing on.
Two of his courses form the basis for this study: in “DAE 642 AE and Development”, emphasis was placed
on the use of the Internet to research into development issues. Apart from using resources on the WWW, the
students of this course were also linked through online discussions to an International AE course at the
University of Georgia, to facilitate international student interaction on topics like globalisation.
In “DAE 656 Issues in AE” students had to select a research topic, research online information, present their
findings using MS PowerPoint, do group work and – in addition - develop an “electronic portfolio”.
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2. METHODOLOGY

Research questions

The purpose of the study was to assess the potential of eLearning in developing LLL skills of AE Masters
Degree students. This study also looked at how students applied these skills not only in their studies, but at
home, at their workplace and in their community lives, following Walter’s horizontal dimension of LLL (1999).
The two research questions this study is trying to answer are therefore:

1. What are the students’ perceptions of the value of eLearning in supporting the development of their
LLL skills?
2. To what extent are students using LLL skills in the in their studies, at work, at home or in their
community?

Sample, methods of data collection and analysis

The population of this study consisted of 19 part-time and full-time post graduate students enrolled in the AE
Masters Degree Programme offered by the Department of AE of the UB, between January 2004 and April
2005. Students selected for this study had to have participated in both courses that form the basis for this
study (n=9). However, one of these students was the author of this study and one student had left the
country by the time the study was conducted, which resulted in a sample of seven students. The majority of
these participants were mature students, aged between 30 and 55, five of the participants are of female
gender and two of male gender. The participants are highly experienced, studying part-time and working in
government, educational institutions, private companies and NGOs. All participants are in relationships, all
but one have children. See more information on personal and professional backgrounds of participants in
Appendix 2.

For data collection, interviews with students at their workplace were combined with an environmental scan of
their workplace, to establish availability and ease of use of ICTs. However, to alert participants of this study
and gather initial data – mainly demographic - a short questionnaire was also circulated before the interview.
The qualitative data (transcribed interviews) were coded based on themes arising from the interviews. The
cases were enriched by the data collected through the questionnaire and the Curriculum Vitae of participants
and other observed documents such as the email correspondence the researcher had with participants, or
MS PowerPoint presentations participants volunteered as proof of their familiarity with ICTs. On various
occasions, participants’ quotations were used to depict their perceptions on the themes and add to the
descriptiveness and narrative form of qualitative research.
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3. FINDINGS AND DISCUSSIONS

This chapter offers a discussion of the findings of this study, synthesizing participants’ individual interviews.
For more information on the participants’ personal and professional backgrounds see Appendix 2.
Research question 1: Potential of eLearning in developing lifelong learning skills

The importance of lifelong learning and lifelong learning skills
Asked for a definition of LLL, all the participants referred to learning throughout life, focusing first on the
vertical dimension of the LLL concept (Walters, 1999). A majority of participants also mentioned a horizontal
dimension, differentiating between formal (e.g. at school or University) and non- and informal learning (e.g.
from their children, students, colleagues or friends): “If you try to convince a community to adopt
sanitation…those are things you continue learning [in life], you don’t need lectures for that” (participant 6),
“you learn through action, though conversing with someone, by doing something” (participant 5) or “on the
job” (participant 3). Some introduced notions of flexibility and employability of LLL: “[LLL means] to be able to
adapt to rapidly changing needs in the economy and to constantly make the effort to upgrade one’s skills
base” (participant 2). Participants 2 and 7 also pointed to a social component in LLL: “In a process of
learning [you] utilize that learning not only for yourself…but also for the benefit of the environment that you
are living in….It has a multiplier effect” (participant 2).

Participants were very much aware of the importance of developing LLL skills. They defined LLL skills
primarily as technical skills, like computer and information skills. Although from a developing environment,
where access and use to ICTs were not yet common place, neither at work, nor at school or at home, none
of them doubted the absolute necessity of these skills in their lives. They fully appreciated the unique
opportunity of taking part in courses which focused on the development of LLL skills and made some of them
use ICTs regularly for the first time in their lives and gave all of them an introduction to the concept of
eLearning: “Had I not gone to the course, I wouldn’t even know that it was possible to share ideas with
people that are not necessarily in the same area as yourself” (participant 1). However, when prompted
further, participants also mention more generic LLL skills, that are “helpful in one’s daily job, such as driving
skills” (participant 2), interpersonal skills (participant 3), or life skills, such as child rearing (participant 5). One
participant also added a social component: “skills, which can be imparted to others” (participant 7). Two of
the participants (4 and 5), selected the AE courses particularly because of their focus on the development of
LLL skills, spelled out in the course outline and assessment structure.
The potential of eLearning to develop lifelong learning skills

Participants enjoyed eLearning, as it exposed them to new technologies and their applications. This study
looked at six specific LLL skills and the potential of eLearning in developing these skills: 1. accessing and
using information, 2. using online resources, 3. doing academic writing, 4. working in groups, 5. participating
in discussions and 6. making presentations. They agreed that eLearning had the potential to develop these
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skills, particularly accessing and using online information: “It has given me more respect for the value of
using Internet for research” (participant 3), followed by presentation skills (using MS PowerPoint): “I am a
very shy person, but I was made to present. I used to be afraid, but I developed the confidence. I think I am a
good presenter now!” (participant 5). Research / academic writing and discussion skills also ranked high.
One participant (participant 6) mentioned that online discussions helped her to be “coherent, precise and
decisive”. The skill least developed through eLearning was working in groups. This is to be expected since
most group work in these courses was done in the “traditional” way, face to face, during class time or during
independent learning time.

The participants perceived the lecturer as “a real adult educator” (participant 6), engaging in a participatory
approach to teaching: “[the lecturer] would not be talking throughout, but you would also have a chance to
say whatever you wanted to say, so that you affirm your knowledge base and other students would critique
whatever you say” (participant 2). They enjoyed the lecturer’s self-directed approach to learning - the
freedom of selecting topics and researching individually under the guidance of the lecturer: “It didn’t keep
you in a box, you could pick the topic, he would go along and give you guidelines, but a lot of it was selfdirected and I found that very helpful” (participant 3); the lecturer’s constructivist approach to teaching and
learning: “We were involved in actually doing the thing, research and analyzing the information” (participant
1), ”he made us look for concepts and then share ideas – he allowed us to construct our own knowledge”
(participant 5); and above all the support, understanding and respect he was giving them, appreciating them
as adults who have to balance studies, work and family life. Participant 6 explained this: “He opened up
avenues and gave you really new outlooks in life.”

This feedback is in line with international studies, which found out that eLearning can primarily instil ICT skills
and online information gathering skills, but has also the potential to develop other skills, like self-directed
learning skills (Klopfenstein, 2003) or self and peer assessment (McConnell, 2002), if carefully integrated
into the course design (Wall, Ahmen & Smitt, 2006) and based on a self-directed, learner-centred approach
to learning and teaching as described by Knowles (1980), Merriam and Caffarella (1999) or Hiemstra (1994).

Impact of individual and professional context

There was no evidence that participants’ initial exposure to ICTs affected participants’ perception and
development of the LLL skills investigated in this study. Even if some participants reported having had very
little exposure to technology before the courses, and felt quite scared of technology, due to extensive
support and regular practice, they managed to improve their skills and reach a level where ICTs became a
regular part of their life: “Before I went to UB, I would never even try to open a computer, but now I am very
fine” (participant 1). Participants who were already confident with ICTs still improved their skills and
presented themselves as experts after completing these courses.
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Participants’ individual and professional contexts impacted most on their perception of these AE courses and
the Masters Degree in general, especially where their work situation put pressure on them, and employers
were not supportive of their studies. Family responsibilities also affected participants’ perception. Overall,
female participants tended to struggle more with balancing traditional expectations on women and their new
roles as wives and mothers, who work and study: “In our culture, if you are a woman, after work you are the
one who is supposed to cook. I always encourage [my family] to help me. They are not used to it, but they
are trying to help me. But in our culture, really, the woman is supposed to see that people get food, that the
house is clean…” (participant 4). Male participants on the other hand, demonstrated fewer problems
balancing studies and private life: “[my wife] does not complain when I come home very late [from my
courses]” (participant 1). This lack of support at work in combination with family pressures led to the
temporary drop out from the degree of two participants. Their struggles to balance work, study and family
pressures again led to an appreciation of the lecturer’s teaching style, who understood the pressures adults
were experiencing: “We managed to do our work somehow, because of the way [the lecturer] had planned it.
He took into consideration, that [we] were adults. It was really helpful.” (participant 4). Similarly, participant 7
reports that she could negotiate deadlines for assignments: “You could submit when you were ready. I felt I
was considered as somebody, who is an adult and works, [the lecturer] understands your problems, he
understands how you learn.”

All this confirms the potential of eLearning, in promoting the acquisition of lifelong learning skills, dearly
needed in developed and developing environments, under the condition, as spelled out in the literature,
courses are carefully designed and respond appropriately to the needs of adult learners.

Research question 2: Usage of lifelong learning skills in the workplace, at home and in the
community
Use of lifelong learning skills in the workplace and for their studies

Participants showed very positive reactions to how the lifelong learning skills developed through the courses
impacted on their working life. Participants felt that one of their major achievements was the appreciation of
technology and improvement in their general ICT skills, such as MS Word, MS PowerPoint or online
information gathering, now used on a regular basis by all of the participants. Participants reported how these
courses had influenced the way they work, such as participant 6, a librarian, who took the idea of online
repositories from the online course and implemented them in her work. Participant 2 described how the
exposure to these technologies had changed the way he communicates at work: “It changed my perception.
In the past I wouldn’t email somebody, I would prefer phoning or checking somebody in person.” Participant
1 explained that: “without those courses, I wouldn’t be where I am right now; [the computer] would just be a
useless box.”

Participants differentiate between formal work situations, such as teaching, research and compiling reports
and non-formal work, such as doing academic writing or research for assignments or their research projects
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for their Masters Degree using online resources. This is particularly important in developing countries, where
access to relevant and current books is not always available. Skills, such as the use of MS PowerPoint, were
also useful in other courses of the Masters Programme, as participant 5 reported very proudly: “I am a better
presenter and a better person!” Most of the participants reported having used their presentation skills outside
their work, such as for conferences.

Even if some of the participants were absolute beginners at the start of the course, by the end, all of them
reported feeling fairly comfortable with the technology used. Their self-perception depended mainly on
access to ICTs at work, its regular usage and appropriate support, which most of the participants received,
either from company-based IT departments, but most often from colleagues, friends or family. Where ICT
skills were not required on a daily basis and were not appreciated by the organisation (in two cases),
participants felt frustrated, reacted bitterly and expressed fears of loss of the skills when not practicing.

These results correspond with Tan and Morris’ (2005) findings that the use of ICTs in formal learning settings
helps acquire skills for activities outside the classroom.

Use of lifelong learning skills at home and in the community

For the majority of participants, ICTs had not yet penetrated their personal lives to the same extent as in their
professional lives. Although a few participants of this study had computers at home, most were not
connected to the Internet and they reported using them less for informal activities. However, limited
computer usage for communicating with friends, reading online newspapers and researching information for
personal interest, such as farming, was reported in individual cases. In terms of skills acquired for their
community, participants cited the relationships formed among their colleagues, based on intensive group
work and shared experiences. This shows the importance of blending eLearning with traditional face-to-face
teaching, to allow for social interaction and support: “In the African context, learning in a group, with other
individuals is highly important...there is a feeling, learning on your own [pure online learning] is not the same
as learning in a group” (participant 3). Participants also described the influence and inspiration they had on
their immediate surroundings, promoting LLL amongst their partners, children or parents. One participant
reported how her mother changed her approach to life after retirement, being exposed to the concept of LLL
through her daughter, becoming more self-sufficient and engaged in her community.

This unveils the one big difference to the findings of Tan and Morris’ study (2005), where students used ICTs
to manage both their professional and personal responsibilities, simplifying life’s routine challenges, such as
paying bills online or keeping track of their online checking accounts. This can be explained by the difference
in participants’ backgrounds - Tan and Morris’ study participants lived in the United States, where ICTs have
penetrated all parts of people’s lives unlike in Botswana where ICT integration is still at its initial stage.
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4. CONCLUSION
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students in Africa with students in the United States through online discussions and giving them access to
the limitless resources on the WWW.

Despite the small number of participants the study results support a continuous effort of integrating and
evaluating eLearning into future Adult Education Masters Courses at the University of Botswana, thereby
optimally preparing graduate students for their role in the 21st century, where change is constant, and so the
main purpose of education should be to prepare students for an unknown future (Boud & Falchikov, 2004).
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6. APPENDIX

Appendix 1: Course information (extracts)

DAE642: Adult Education and Development Assessment information

Objectives:
By the end of the course students should be able to:
•

Identify the theoretical assumptions which underlie different approaches to development

•

Analyse African development issues critically

•

Discuss critically the role of adult education in African development

•

Articulate a personal philosophy of adult education and development

•

Demonstrate lifelong learning skills

Assessment of Lifelong Learning Skills (10% of total course mark)

The course seeks to enhance six areas of lifelong learning skill. Useful resources for developing these skills
are included in the module Lifelong Learning Skills within Course DAE 642 on WebCT.

Three of the skill areas are:
•

accessing and using information

•

using online resources

•

doing academic writing

These will be assessed in the Assignment as indicated in the Marking Criteria above.

The other three skill areas are:
•

working in groups

•

participating in discussions

•

making presentations

They will each be marked out of 10 and will be assessed as follows:
•

Working in groups - observation of nature of participation in class-room activity in small groups and
plenary (mark out of 10)

•

Participating in discussion - frequency and quality of contribution to the Web CT Discussion Forum
(mark out of 10)

•

Making presentations - assessment of the quality of the Powerpoint presentation on chosen
development topic (mark out of 10)
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DAE656: Issues in Adult Education information

Objectives
By the end of the course, students should be able:
1.

To undertake a critical analysis of issues in adult education

2.

To discuss knowledgeably specific adult education issues in contemporary Africa

3.

To demonstrate lifelong learning skills

The course grade is awarded out of 100%. The assessment for the course has three components:
•

Book Review (30%)

•

Seminar paper (40%)

•

Electronic portfolio (30%)

The purpose of the electronic portfolio is to develop lifelong learning skills. The contents, learning outcomes
and marking criteria of the eportfolio will be developed in class as a joint activity.

In the field of education, a portfolio is a folder in which various pieces of student work produced during an
academic period are kept so that they can be assessed at the end of the period. Initially, portfolios were
used primarily with practical subjects, such as art or design and technology, but increasingly they are used
for other areas of study. The concept of the “electronic portfolio” combines the idea of portfolio development
with the use of electronic technology and multimedia. Whilst in the context of courses of study it remains a
mode of assessment, the idea of bringing together a variety of kinds of information in a multimedia format
provides the basis for personal web-sites and resource web-sites on a particular theme.

Within DAE 656 2004-5, 30% of the course mark has been allocated to the “eportfolio”.

It is the class’s

responsibility to specify the nature of this eportfolio. There is need to reach agreement on the following:

a)

The statement of learning outcomes sought from the work of developing the

b)

The contents and format.

c)

The marking criteria.

eportfolio.
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Appendix 2: Personal and professional background of participants

Participant 1

Participant one is a mature learner, 50 years of age. He is married and has two children. He works as
instructor in an institution of Higher Learning in Gaborone. Through the nature of his work – teaching adults –
his interest in AE arose and he completed an AE Bachelor Degree at UB, consequently enrolling in the AE
Masters Programme. Being over 45 years old, he is not eligible for sponsorship by the Government of
Botswana and has therefore to sponsor himself. His AE studies have influenced his work, where he now
teaches courses that are grounded in the AE curriculum.

He reports that his family has always been very supportive towards his studies, and in his words, “my wife
does not complain when I come home very late [from class]”. However, since his wife is herself now away for
further studies, he looks after his son by himself, does the cooking and takes care of the house: “We only
recently got a maid, before that, it was just me and him. And we are coping well!”

He describes his workplace as a conducive LLL environment. The institution is very supportive towards his
completion of the Masters Degree studies, allocating only one course per semester to him, which provides
him with a nearly full-time study opportunity. His colleagues in the Unit guide him in his research. The
institution is open to employees attending conferences and workshops, such as the “CAD eLearning
certificate workshops” offered by UB. It also organizes regular in-house training events and research
seminars, where lecturers present their research papers to receive feedback from colleagues.

Participant one is a typical example of a student who has not been exposed to ICTs before starting the
Masters Degree Programme. During his undergraduate studies, General Education Courses in Computer
and Information Skills had not been introduced as yet at UB, and therefore his ICT skills were basic.
However, now he presents himself as a very confident ICT user: “Before I went to UB, I would never even
try to open a computer, but now I am very fine.” He rates his MS Word, MS PowerPoint, Internet skills as
good and his MS Excel and email skills as fair.

He receives appropriate IT support at work and at home from his 13 year old son. He is motivated to learn
from his children as he realizes that life long learning skills can be sought from any one capable.

Participant 2

Participant two is a young man of 30 years. He is engaged and has no children. Participant two started his
Masters Degree in AE primarily to increase his knowledge base and for future professional prospects, but
also for self-gratification and self-esteem: “It’s good to have a Masters Degree!”
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While pursuing his Masters Degree studies, he got offered a job as field officer in a small organization,
currently consisting of eight staff members. Participant two has a computer and access to the Internet at
work. He doesn’t believe his workplace is a conducive environment to LLL. On the contrary he feels that due
to lack of support and encouragement of his colleagues he is currently stagnating. He ranks himself as
superior to his supervisors, who have no degree qualification: “There is very little I can learn from them and
they are not prepared to learn from me”.

He claims not to be supported by the organisation in his Masters Degree and had to temporarily put it on
hold due to work pressure:” They don’t give me time at all, they don’t see how LLL helps the organization as
an entity, other than helping you as an individual”.

He however remains with the organization, due to the interaction and exposure to the national, regional and
international network of stakeholders. Future plans for his professional life include either teaching at the
University or joining the NGO movement: “I like teaching, because I feel I have got a lot of stuff in my head,
which I can share with others. Another plan I have is to join the international NGO movement, in which I feel
very comfortable.”

Participant two does not feel very comfortable with ICTs and rates his ICT skills as fair. He lacks ICT support
from people he could learn from to develop his own skills. His colleagues see him as the “IT guru”, which is
flattering, but does not help him grow. He tried to train his colleagues in the use of MS PowerPoint, but:
“they are not really seeing the importance of it; they were not keen to learn”.

He also refers to the organization’s website that needs to be urgently updated. However, due to technophobia and the organization’s perception towards this media, nothing is being done. Only: “up until we have
a person, who comes here and improves the skills of other employees, then I would expect some growth”.

Participant 3

Participant three is 39, has been recently separated and has three children. She enrolled into the Master
Degree in AE to upgrade her skills and get a higher qualification for future jobs, but also out of frustration in
her previous job as counsellor in a school. Many problems she encountered were poverty-related and
counselling alone could not help. She also did it for her personal development, since she felt she was not
growing professionally: “I like learning. Once I have finished this one, I most probably will start another one”.

She is self-funded, which puts her sometimes under
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She is currently employed as organizational development consultant in a private company in Gaborone. Her
main focus of work are administrative and organizational tasks, such as researching for client specific
information, researching and preparing articles for print, preparing for workshops and carrying out preassessments for clients, and editing reports. She is also in charge of internal staff development, identifying
external training courses and organising internal workshops and seminars.

She describes her workplace as an environment conducive to LLL, with emphasis on staff development:
“We have monthly learning shops on a variety of topics. We also initiated a weekly IT
Training session for staff members who are not strong in IT Skills. Although not yet fully
utilized, the company has also initiated the introduction of a research day for staff
members to study one day of the month. The nature of the work also dictates that one
is always kept up to date on the latest trends in the Business world.”

However, sometimes training does not yet happen as planned: “It kind of hasn’t worked out as yet, because
we are run over by work”, Management is concerned to continuously upgrade employees. The learning
workshops do not only focus on work-related topics, but on individual interest, such as wildlife or financial
intelligence. She also feels that working in a consultancy, her completing the Masters Degree is taken
seriously. However, when deadlines are tight, she fears prioritising studies could be difficult. She feels the
company would have to look at the cost benefit ratio if it came to a compromise between taking time off for
personal studies as opposed to engaging in work-related short courses.

Working with corporate companies has given her the interest in integrating her passion for development with
the business world, such as developing and implementing corporate social responsibility policies.

She has access to a personal computer at work and at home, but only the work computer has access to the
Internet. Working in a training institution, she uses presentation equipment, like data projectors and laptops.
She only started using computers intensively during her Masters Degree and those skills helped her get her
current job. She rates her ICT skills as fair and feels: “comfortable with the basics.” She feels: “brave at
home, but [is] far from being brave in the work set up”. She gets appropriate IT support from colleagues,
individually and through trainings as mentioned above.

Participant 4

Participant four is a mature learner of 48 years. She is married with three children. During her first degree
she did a few courses in AE and developed interest in the discipline. In 2003 she started a part-time Masters
Degree in AE.

She works as senior librarian in an institution of Higher Learning, developing and managing the library:
“Nowadays librarians are also teachers.” Accordingly, her main reason to do the Masters Degree was to
broaden her knowledge and add to her teaching skills: “I will also go and help with some AE courses, like
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gender studies and we also teach library skills, so I thought when doing my Masters Degree in AE, it will also
enhance my teaching skills.” Her family is very supportive in her studies, although it is not always easy to
strike a balance between fulfilling her role as a woman in the home and as a participant:

“In our culture, if you are a woman, after work you are the one who is supposed to
cook. I always encourage [my family] to help me. They are not used to it, but they are
trying to help me. But in our culture, really, the woman is supposed to see that people
get food, that the house is clean…”

She also struggles under work pressures, which influence her studies: “I am the most senior person here in
the library, I am developing it, I have to really push t
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Her family is very supportive in her studies. She explains that being divorced eases the burden of balancing
studying and family life: ”My children are grown-ups, they don’t need me that much any more, and I am
divorced, so I don’t have anyone who complains about my going to UB.” She feels her kids are proud of her:
“I am being a role model to them, they are saying, they won’t stop where they are, they want to continue
[studying] “.

She complains about challenges in balancing working and studying: “I am a little bit tired, especially that I am
studying and working at the same time, I have to strike a balance”. She is determined to complete her
Masters Degree next year: “I had some challenges, but if you are determined to do something, you really go
for it”.

She feels her school is an environment conducive to LLL, even if the school doesn’t sponsor her directly, she
would get days off for exams. The school promotes staff self-development and has a staff development
coordinator, who organizes on demand external staff training, based on individuals’ needs. Her most recent
training was in leadership skills. There are also in-house training sessions, like the recent HIV/AIDS training
workshop for all auxiliary staff. The staff learn from each other: “We are different people, experts with
different knowledge. So by working together, if we interact well, we learn a lot”. She also mentions learning a
lot from her students.

She shares a computer at work with her colleagues in the Department. Their computer does not have access
to the Internet. If she has to use the Internet, she needs to book a computer in the Art room, where teachers
can use computers after class. She also has a computer at home since 1998, which she bought for her
children and at that time for herself, since schools were not well equipped. She still uses that computer for
completing assignments for her Masters Degree. She rates her ICT skills as fair and is not scared anymore:
“I used to be scared, before I really knew how to use it.” She feels she has “passed that stage of computer
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At the time of the interview she had not finished her Masters Degree as yet and found it hard to balance work
and study pressures: “It’s becoming very difficult, now that I am on my own, doing my research. During the
courses, it was not so difficult, we were so organized.” Since doing her Masters Degree was a personal
choice, it is sometimes hard for her to motivate herself to complete. She feels completing is not the main
reason for doing the Masters Degree, but appreciates: “all those wonderful courses. I read a lot on new
concepts and methods in AE. AE was a real eye-opener to me.” Her family is very supportive: “I go home
and collapse, but we try, we understand, everyone is busy, they are supportive.”

Participant six started her professional career in a different area of studies, but quickly shifted to the world of
libraries, because: “The library is the universe. You have many opportunities. You can do what you want. A
person like me really belongs here.” She works as senior librarian and manages the front desk unit.

She feels the library is a conducive LLL environment, because of the access to: “all the information, access
to the Internet, the Professors around the corners, other students, if you got the time to go into discussion
forums.” The library has an internal staff development coordinator, who requests training and organizes
internal workshops. Participant six recently facilitated such a workshop on report writing for junior staff.

She rates her ICT skills as excellent, has been using computers: “all my life, in my workplace, at home, in
different places.” She goes regularly for IT training, such as MS Excel workshops, offered by the UB IT
department, which helped her: “get rid of the nightmare of doing reports.” She also takes her junior
colleagues to such training: “I can’t do all those things by myself. We work together, let’s do this thing
together”. She has a computer with Internet at her workplace and a computer at home. She receives ICT
support from the UB IT department, which also offers ICT skills trainings, as mentioned above.
Participant 7

Participant seven is 53 years old, married and has four daughters. She works as a lecturer in an institution of
Higher Learning.

In 2003 she started a part-time Masters Degree in AE. She went back to school because she: “had time. I
have four girls. They are all out of home. They are big and I had just too much time.” She selected AE,
because it was the only part-time Masters Degree, which accepts students with any first degree in Education
and out of interest: “It was also curiosity; all along I have heard about AE. At home, I would hear those
programmes on radio. So I just said, what is this all about?” Being a foreigner, she has to sponsor herself.
She has not encountered too many difficulties in completing the Masters Degree, apart from the times,
where she has to supervise clinical work and finds it difficult to attend classes. The reason for not completing
her Masters Degree is lack of motivation to “push and push. Sometimes I am just too relaxed.” This might
also be related to the fact, that she is doing the Masters Degree out of personal interest and not out of
professional necessity, e.g. for promotion purposes: “Being a foreigner here, to get promoted to the next
stage is not easy.” Her family is very supportive though: “When I am tired, they tell me, continue working!”
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The institution she works for promotes staff self-development. Were participant seven a local, the
government would have funded her studies. There are also regular in-house trainings and staff is being sent
to workshops. Participant seven enjoys working there, but if an opportunity arose, to work in community
development, an area of her interest she discovered during the Masters Degree, she would leave: “If I go
home and there is an opportunity to work in communities, I will do it. That’s my plan. It’s just my age; maybe
they think I am too old. But given an opportunity, I would definitely do it.”

She feels comfortable with computers, rates her ICT skills as good, especially MS Word and Internet, which
she uses on a daily basis. She rates MS PowerPoint as fair and MS Excel as poor. She has access to a
computer and the Internet at work. The connection however is very slow, which at times can be very
frustrating: “It’s a government thing, it’s so slow. Sometimes you try to reach a certain page and it takes
forever.” She also has a computer at home. She gets IT support mainly from friends and colleagues at work.
There is also an IT support person at her workplace, but sometimes it takes a while, until that person can
attend to the problem.
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