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AN OVERVIEW OF THE CURRICULUM DEVELOPMENT PROCESS
What is Curriculum Development?
1. It is not an end in itself, but a continuous process that involves various stages
including, but not limited to the following:
• Identifying learning needs
• Assessing and understanding the audience / situational analysis. The
intended audience could be looked at in terms of age range, gender,
educational background, cultural background, learning style, and onthe-job responsibilities. It is also essential to analyse the circumstances
in which audiences operate to guide curriculum development efforts.
• Developing goals and objectives or learning outcomes: What
participants would learn and be able to do as a result of the learning
event.
• Selecting and organizing content (e.g. what content will lead to student
self-sufficiency? What is significant? What is interesting? What is
useful? How should the content be sequenced? In what depth?...) For
how long?
• Selecting and evaluating learning experiences (e.g. is the learning
experience capable of allowing students to develop their thinking
skills? Is it capable of stimulating students understanding? Is it capable
of facilitating learning and motivating students to continue learning? Is
it capable of allowing students to address their needs?...)
• Selecting methods and aids: that would most communicate the training
content to learners and training aids most likely to enhance learning.
Methods may include computer-assisted training (very relevant in the
NPT project; distance learning, story telling, use of nature…
• Facilitating the learning process: Involves mediating knowledge and
skills in such a way as to create and maintain a positive learning
climate. Basic training interventions are explored, and participants give
and receive feedback on their learning.
• Developing an action plan: How the participants could be assisted in
planning how they themselves will put new knowledge and skills into
practice upon return to their communities and organizations.
2. The stages of curriculum development are interdependent and interconnected
(it is a cyclic process and not a linear one).
3. The entire process of curriculum development is evaluation-oriented, i.e. there
are feedback loops at every stage to inform the process.
• For example, if new research points to a change in the goals and
objectives, they could also be revised.
• Continuous evaluation and feeding back into the process is in itself a
quality assurance measure in curriculum development.
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WHAT IS QUALITY ASSURANCE?
Multiple meanings of quality
Quality --- you know what it is, yet you don’t know what it is. But that’s self-contradictory.
But some things are better than others, that is, they have more quality. But when you try to say
what the quality is, apart from the things that have it, it all goes poof! There’s nothing to talk
about. But if you can’t say what Quality is, how do you know what it is, or how do you know
that it even exists? If no one knows what it is, then for all practical purposes it doesn’t exist at
all. But for all practical purposes it really does exist. What else are the grades based on? Why
else would people pay fortunes for some things and throw others in the trash pile? Obviously
some things are better than others … but what’s the “betterness”? … So round and round you
go, spinning mental wheels nowhere finding any place to get grip. What the hell is Quality?
What is it? (ROBERT PIRSIG, No Date)

ACTIVITY
What is quality? A question posed to the participants to generate discussion
INTERPRETATION OF RESPONSES
Though used often in discourses about education, quality is a complex term, with
multiple meanings reflecting the values and interpretations of different stakeholders.
Almost universally, there is agreement that quality of education and curriculum needs
to be improved, yet there appears to be little shared definition of what quality might
concretely mean.
Williams (2001: 860 and Adams (1997: 2-5) have pointed to seven common usages of
quality in education, which have got far-reaching implications to quality assurance in
curriculum development in higher education. They include:
•
•

•

•

Quality as reputation: most commonly used in reference to particular
institutions of higher education that are “known” for their quality, or
sometimes their lack thereof.
Quality as inputs and resources: In this case, high quality is seen in high levels
of provision of resources such as buildings and other facilities, textbooks and
instructional materials. Quality as inputs may also refer to the characteristics
of the learners, or of teachers and administrators, to their number or their
levels of education and training.
Quality as process: highlights the need to understand the use of educational
inputs. Focus of policy makers has in most cases been on the inputs, and the
outputs and outcomes of education systems. However, there have been
instances where schools with similar levels of resources have produced quite
different results. Injection of resources has often failed to lead to
corresponding improvements in outcomes. Hence the need to analyse the
processes within institutions.
Quality as content: refers to the knowledge, attitudes, and skills intended to be
mediated through the developed curriculum. It reflects the particular bias of a
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country, community or institution to some body of knowledge, skills or
information, in such a way that some content is understood as being of higher
quality than other.
•

Quality as outputs or outcomes: involves the consequences of a given
curriculum.
* Outputs refer to the short-term consequences of schooling e.g.
students’ cognitive achievement, completion rates, certification,
individual skills, attitudes, and behaviours.

•

•

* Outcomes refer to longer-term, often socially significant,
consequences of education, e.g. employment, earnings, health, civic
engagement, as well as social attitudes, behaviours and skills.
Quality as value added: While related to processes, outputs and outcomes, a
value-added focus considers the degree of change rather than the final state or
the way in which the change came about.
Value as selectivity: refers to quality as exclusiveness. The more exclusive,
selective, or competitive a school system or curriculum, i.e., the fewer who get
or stay in, the higher the quality.

What then is quality assurance in curriculum development?
Quality assurance in curriculum development may be understood as the measure of
the value of what a curriculum does, and the system of benchmarks that are used to
make sure that the curriculum maintains and improves standards on a continual basis.
The biggest component of any quality assurance measure of any curriculum
development is the regular review of all the major “constituents of quality”.
If we are to go by the 7 meanings of quality outlined above, then the following
measures would be taken:
•

Reputation: This would be measured informally or socially e.g. by looking
at the employability and career success of graduates of the
curriculum.

•

Inputs:

Measures include number of teachers, education levels of
teachers, class size, number and class of school buildings,
background characteristics of students, numbers of textbooks,
instructional materials, extent of laboratories, libraries and
other facilities.

•

Process:

Measures include: interactions of students and teachers,
teaching and learning processes…

•

Content:

Measures include: skills, attitudes, behaviours, and values to be
mediated through the intended curriculum.
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•

Outputs:

Measures typically include cognitive achievement, completion
ratios, entrance ratios to next/higher level of education,
demonstration of acquisition of desired skills, attitudes,
behaviours, values

•

Outcomes:

Typical measures include income, employment, civic
engagement, social cohesion, social levels of desirable
attitudes, values, skills and behaviours

•

Value added: Measures the extent of improvement. Change is difficult to
measure and requires baseline.

•

Selectivity:

measures include percentage of students excluded or failed and
levels of failure.
CONCLUSION

•

The need for quality assurance measures, e.g. in teaching does not mean
adoption of a compliance-based approach in which attempts are made to
enforce good teaching through inspections and check-lists. There is good
evidence from international practice that this does not work.

•

It is preferable to find ways to reaffirm the primary task of lecturers promoting
and supporting good practice through opportunities for professional
development and by strengthening the ways in which sound and innovative
teaching practices are acknowledged and rewarded. This developmental
approach underpins quality assurance measures in curriculum development.

•

Universities should set up a quality control process with documented results,
and the information obtained should be applied to the further improvement of
the curriculum/programme. Such a process should take feedback from the
students in terms of how well the course matched intended learning
outcomes/objectives, and whether the student felt s/he got the right knowledge
and skills for the job from the course.

•

The quality control process should also get feedback from industry in
assessing the former students competencies in both technical and behavioural
areas following recruitment. It is suggested, for example that a feedback
request could be sent to all students after they graduate and to their employer
sometime between one and three years later.
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