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1.
INTRODUCTION
A number of writers (Steers, 1977; Omari and Mosha, 1987; Coombe 1991, Saint 1992 and Dill, 1995)
maintain that educational quality is perhaps the most elusive concept to measure. It is elusive because
there is lack of educational benchmarks that are comparable over time. Yet, it is most important because it
sets the standards that define a university's intellectual environment which in turn conditions the vision and
capacities of graduates and the capacity of a nation to manage its affairs well (Saint, 1992). Wandira
(1977:7) adds that "a university which does not enjoy international acceptance of its standards prejudices
the academic future of most of its promising graduates. . . . Mediocrity today leads to greater mediocrity
tomorrow." Quality teaching, learning and research are the main missions of a university. Hence Omari
(1995) observes that they should be the priority number one for all persons.
Quality of higher education is crucial for any nation, and more importantly developing nations for a variety
of reasons:-It is the key to being in a competitive edge, and there is nothing like quality when it comes to the
achievement of corporate excellence (Ross and Klatt, 1986).
-Promotes the reputation of the institution, its staff, students and management;
-Markets the products of the institution as it enhances employment opportunities of quality
graduates;
-Sets an international mark of recognition in terms of national and international Nobel prizes on
research products;
-Enhances demands for its works including-publications, artifacts and prototypes...;
-Improves the competitive edge for admission and employment;
-Attracts resources and opportunities from national and international organization;
-Act as a fulcrum for rapid national socio-economic and political development and produces top
class leaders and professionals.
Despite the significance of quality higher education, several writers (Saint, 1992: Mwapachu, 1995; and
Omari; 1995) have observed that the gold standards of excellence that were explicitly sought by the early
elitist universities have gradually been compromised. There are symptoms of downward trend in
performance. These are reflected in declining performance in university examinations by students,
admission of poorer quality students and staff, declining research and publications output, complaints by
employers of poor preparation of university graduates for employment and inability to take a leading role
in resolving various problems within their areas of expertise.
The purpose of this paper, therefore, is to clarify the concept of quality in higher education, explore related
concepts of standards and criteria for monitoring quality; identify and isolate major contributing factors
and discuss viable measures that higher education institutions in developing countries -especially in Africaundertake in order to improve performance and promote excellence as we approach the 21st century.
Quality Defined
This writer conceptualizes quality as the level of excellence in performance. It can be measured by
establishing an acceptable criteria and standards of good performance. Criteria of merit constitute the
dimensions along which an individual, unit, department, faculty, institution or system has to perform well
in order to achieve overall merit. Standards on the other hand are levels of excellence, the ideal state, or
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acceptable results or goals. Standards of excellence or merit are set by authority, custom of general
consent. They are used for appraising or grading the ascertained quality (Mosha and Bhukala, 1985).
Standards can be absolute (fixed) or relative (flexible). Hence an agreement must be reached before they
are used. When standards are too low, practitioners may be content with mediocre performance. Similarly
if standards are too high, achievement might be impossible. This can result into disenchantment and
sometimes despair. Optimal standards can be set by banking on knowledge of experts and inputs from
stakeholders and survey of what is generally accepted globally as being a mark of excellence.
Given the fact that the manifestation of quality is the level of performance in realizing the given missions
of higher education, the goals of these institutions must be the major focus of any appraisal of quality. The
goals are supposed to reflect the general expectations of the major stakeholders-students, employers and
community-that supports higher education institutions. Goals change over-time, hence evaluation of the
goals themselves sometimes is important. One also needs to a c c 5 1
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Figure 1: Factors influencing the quality of teaching and research in higher education.
(i) Political conditions. These are the ones that bring about new laws and regulations which exert effects
on higher education institutions. Presence of civil peace, the nature of the political culture, the policy
environment of higher education, level of state control and interference in running higher education
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institutions and the limits it might set to academic freedom; are all factors that can affect positively or
negatively attainment of quality.
(ii) Economic conditions. These deal with the wealth and resilience of the national economy in which
higher education institutions are operating. "Changing economic conditions serve as an important
constraint on any organization" (Hall 1977:307). Hence, in periods of economic distress, like the situation
facing many African countries today, these are likely to result into budgetary cutbacks, underfunding and
ad hoc funding of universities thus affecting quality of teaching and limiting research activity.
(iii) Legal Conditions. These deal with laws and regulations that guide higher education institutions.
Many of the statutes that establish higher education institutions-especially universities-two decades ago, are
said to be inadequate and outdated to guide operations effectively. Nations with oppressive laws or whose
systems of governance are not guided by the rule of law, might fail to tolerate the flourishing of the
fundamental principles on which universities were established -academic freedom in the pursuit of truth.
(iv) Demographic conditions. In the words of Hall (1977:309) this are related to "the number of people
served and their age and sex distribution". The rapid expansion of secondary education for instance, has
resulted in the production of more school leavers who are in turn putting pressure on universities to admit
more students -social demand forces. Another pressure is from advocates of equity and access-genderwise.
Mere admission of more women without requisite intervention programmes is likely to affect quality.
Similarly where expansion is done without due consideration of additional inputs needed will affect
quality.
(v) Cultural conditions. These include the values and behaviours of the indigenous population. A
predominantly semi-literate society will rarely realize the need for quality higher education. Hence it
might not be very willing to support it. Sometimes the learned are castigated as constituting the elite-hence
the "Msomi" syndrome.
(vi) International conditions. Universities are directly or indirectly influenced by international community
and organizations. Substantial resources for development of infrastructure, provision of basic equipment,
supply of books and other teaching/learning materials and staff development have come from these
external sources. They have also been instrumental through link arrangements especially during periods of
severe economic distress to support academic programmes in African universities.

Lack of adequate financial resources to support the higher education institutions is one of the
key factors that has prompted conflicts, crises -student unrests and closure of universities in
the sub-region. These have in turn resulted into inefficiencies in the system for class-boycotts
and closures affect teaching and on going research. It is also the major cause of the conflicts
of interest between individual and organizational goals (Mosha, 1994).
Mwapachu (1995) maintains that ineffective funding and budgetary cutbacks on universities
is visible in terms of the unabated academic flight, moonlighting, erosion in standards of
teaching, accommodation and service facilities, deferment of development and maintenance
of physical infrastructure, failure to increase student enrollment, declining library standards
due to acute shortage of new text and reference books and journals, poor job satisfaction and
performance, and erosion of research activities.
During periods of financial squeeze staff salaries were frequently favoured at the expense of
textbooks, library acquisition, other educational inputs, research, staff development, and the
maintenance of equipment and buildings. Saint (1992) cautions that "while such a strategy
may well be appropriate as a short term response to a budget shortfall, it can prove disastrous
when pursued consistently over a decade. The ultimate result is to under cut the essential
university objectives of teaching and research and to isolate the African academic community
from the mainstream of intellectual life on the planet." The writer is of the view that when
management starts encouraging reduction of time allocated for field practicals, doing library
research instead of field research (particularly given the appalling conditions in our libraries where current textbooks and periodicals are those published in the 1960/70's, and allowing
hand written reports; also doing theoretical practicals due to lack of basic materials and
equipment-) standards shall be compromised and universities turned into extensions of poor
quality high schools.
Mwapachu (1995 ) raises important questions worth addressing. "Can universities save
themselves from the budget butcher's knife? How? Nyerere (1995) has added - in real
financial crisis how far should budgetary cuts go? What is the impact of cuts on quality?
Should the cuts be allowed to go even below the minimum on which even the most
cooperative staff and students can function properly? What elements or aspects of university
teaching and life can be sacrificed without converting the institution into a pretence of a
university?
Of equal significance is an objective analysis of how much funds were being allocated by
government to universities and why that percentage of the total government budget?
Similarly how much money is apportioned for teaching and research in African universities.
Is the problem really lack of funds or misuse of funds allocated for research in Ministries and
parastatal research budgets? It is not self-evident whether most governments have set their
priorities right by assessing the pay-off factor of investing more in higher education and less
in other sectors.
(ii) Parents and stakeholders support. Although government responsibility in funding higher
education is well known, its capacity is limited. Hence the call for partnership in financing
higher education. The current wave of cost sharing require parents' cooperation in funding
higher education in order to enhance its ability to provide quality higher education.
Some of the critics of university education are future employers of the graduates. Should
they just continue to use products of higher education institutions without contributing part of
the training costs? Similarly are employers providing objective and candid feedback on the
products and pursuing such feedback in order to ensure corrective action is taken to improve
quality of teaching/training and research?
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(iii) Quality of students. Universities can only teach to their required levels if students enter with
recognizable and adequate qualifications. Universities mainly depend on secondary schools
to provide them with quality students for admission. If that quality is poor, the university
output will be of poor quality also. Hence if our lower schools-secondary and primary-are
handicapped by large classes, and absence of textbooks or basic equipment and inadequately
trained teachers-production of quality products at this and subsequent-levels will be difficult
to come by. One also needs to be careful in responding to social pressures for
expansion/participation in higher education in order to enhance efficiency and ensure
maintenance of quality standard. Else, if done hapharzadly, standards will be compromised.
Introduction of remedial programme at universities, however, will force universities to divert
financial resources into re-evaluation, and remedial instruction, thus diminishing the
resources available for sustaining the quality of regular academic programmes. Similarly
wastage rates are likely to increase in the form of rising failure rate. Hence, intervention has
to occur earlier in the system.
3.2 The Internal Inputs
The most critical ones include academic environment, quality of infrastructure, teaching/learning
materials and equipment, quality of programmes, quality of staff, organizational culture and effective
management.
(i) Academic environment. This involves the culture and motivation by management, staff and
students to excel in the pursuit of cherished goals-quality teaching and learning as well as
research. It also encompasses positive support, advise and encouragement by clients in order
to attain quality outcomes. Furthermore, the academic environment encompasses the nature
of relationships pertaining in work place. Mosha (1994) has observed that where internal
climate is hostile staff may be psychologically affected and become stressed. As a
consequence personal and organizational resources are misallocated as parties devote time,
thought, and materials to doing battle instead of doing business. Performance across the
board is diminished as parties let conflicts sap them of energy.
(ii) Quality of infrastructure. Poor physical infrastructure is a common feature in many
universities today. Introduction of new programmes and expanded intake without matching
development of the physical infrastructure has resulted into some students standing outside
lecture/seminar rooms and listening to what is being taught, sometimes without being able to
take notes. Similarly halls of residence rooms that were formerly occupied by two students
are being shared by four to 8 students thus providing limited space for private study, and
homework, let alone breathing. Some buildings have seriously deteriorated and contain
deteriorating furniture or no furniture at all. Some electrical fittings have been vandalized
hence it is difficult to use overhead projectors. Fans were not working and classrooms were
poorly lit. Laboratory, xeroxing, typing and computing equipment were either broken or out
of order, which made teaching and student learning to be carried out in very difficult
conditions.
(iii) Teaching/learning materials. Some universities are missing simple inputs such as basic
textbooks and periodicals, chalk, duplicating paper even for course outlines, let alone
preparing handouts. Equipment and chemicals/materials for undertaking scientific research
were in short supply. Burchan et al (1991:95) have disclosed that "there is now substantial
body of research which demonstrates the importance of text books and supplementary
materials in increasing student performance and academic achievement. Book provision is
widely regarded as being the single most cost-effective factor in upgrading educational
quality." Yet, within the total education budget, book provision is a very small item.
Students show little interest in independent reading to enrich classroom teaching. Observers
maintain that the principal - and sometimes the only -study reference for most students is their
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own hand-written notes summarizing sometimes poor classroom lectures. One, therefore
wonders how universities were still producing first classes and upper and lower class honours
despite the terrible conditions of the libraries, laboratories, classrooms-or are standards being
compromised?
(iv) Quality of programmes. Many universities in Africa are still offering traditional programmes
that were designed two or three decades ago. Some of these programmes might not be
adequately responsive to contemporary market demands. Elements of focus should be
analysis of how these programmes are designed, and overall satisfaction by students and
employers of the products of these programmes. A good measure of
units/departments/faculties offering quality programmes is reflected in the number of
qualified students appearing for entrance but no space, as well as number of new subjects
being offered as a response to demand.
(v) Quality of staff. Many universities in Africa can pride themselves today by the number of
Ph.Ds and high percentage of local staff in their establishments. Levels of academic rigour of
some of them was, however, in doubt. The strength of institutions cannot, however, be
assessed on the basis of ranks or numerosity of high qualification. It is rather by the number
of qualified applicants (of international calibre) for jobs in departments and ability to retain
them. Omari (1995:9) observes that "the cornerstone of excellence of a university is the
ability to attract and keep outstanding members of the faculty." It also includes the ability to
address the psychological and physical absence of such members of staff. Saint (1992)
laments that time and resources are often used on staff development to obtain professional
degrees only to discover that subsequent remuneration do not meet their basic expectation.
This results into loss of staff, often the most talented, to non-university employment. Even
where staff remain linked to university there is a tendency to limit time commitments to
classroom teaching in order to pursue other income generating activities. The result is poor
preparation of lectures, infrequent staff contact outside the classroom, minimal participation
in the intellectual life of the department, and university administration, and neglect of
research.
Universities that lack resources to support staff development programmes and sabbatical
leave and participation in conferences and workshops limit their ability, knowledge and
opportunity to have their research findings challenged by the community of intellectuals and
practitioners. Omari (1995:9) therefore, warned that faculties/departments cannot be
effective in teaching and research if they are" cemeteries for deadwoods and refuge for
retirees."
(vi) Organizational culture. Mosha (1994) maintains that organizational culture provides people
with a sense of direction, a framework for which to interpret events, inspire a sense of unity
and opportunity to transcend their routine of students and staff work lives. Establishing and
nurturing a culture of pursuit and sustainance of quality is, therefore one of the most
important undertakings that universities can assume. The norms and values that prevail in
university environment will shape the expectations and behaviour that students will take to
their professional careers following graduation. Where students observe that their teachers
and university management ignore professional commitments and compromise on standards,
they will learn to do so as well.
(vii) Effective Management. Effective management is creative, has high integrity and high moral
calibre (Teal, 1996). It is also innovative. It is able to motivate, inspire and influence others
towards a goal (Mosha, 1994). It is also able to create" a vision about the desired future state
which seeks to enmesh all members of an organization in its net (Bryman, 1986:6)". We all
have varying experiences about quality of university management and their level of concern
about improving the quality of teaching, learning and research, hence enhancement of
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performance. The writer is of the view that with effective leadership in most universities a lot
more could be done in people management, challenging their talents and using them more
targetedly in improving quality despite hardships facing higher education institutions in
Africa. Effective leadership should have the courage and tenacity to take risks of making
hard decisions on individuals who are often physically absent leading to poor teaching and
poor research. It should also be able to experiment on various strategies for rising more funds
for the institution.
4.

PROCESSES

Several studies have established that status characteristics accounted for only a small proportion (about
10%) of the variation in student performance or academic achievement (Kilinowski and Sloane, 1981).
About 80-90% of the explained achievement variance was due to activities at the institution and to what
teachers and students do in the teaching/learning process (Heyneman and Loxley, 1981). Hence mere
availability of basic inputs was not sufficient in realizing excellence. What was more important was
effective and judicious use of the inputs in order to realize cherished outcomes. The important processes
that need to be considered are the following.
4.1 Teaching and Learning
This is a process whereby knowledge and skills are imparted to students across faculties/centres of a
university. The fundamental questions is: Are faculties/centres across a university providing equal
opportunities for students to acquire knowledge? The following factors are important in promoting
quality teaching and learning.
(i) Time for preparation, teaching, advising and learning. Effective teaching and learning can
only take place if teachers devote adequate time for preparing their lectures/tutorial/practicals
so as to:
stimulate students' imagination and creativity;
increase students motivation for worthwhile forms of success, personal growth,
development and satisfaction;
make students aware of how knowledge and understanding have been accumulated and
added by great discoverers, thinkers and innovators;
secure commitment of students to accuracy, care of expression, meticulousness in search
for knowledge, and caution in drawing conclusions; and
develop sound judgment in students, both in public and private life (Omari, 1995).
In short, a well prepared and taught course should not only enable students acquire basic
knowledge but also skills and culture for further independent learning and application of
knowledge in resolving real life problems. The underlying question, therefore, is to what
extent are teachers creative, imaginative, curious, visionary, resourceful in improvising and
facilitators of learning in our universities?
It was disclosed in previous sections that several dons in universities were either physically or
psychological absent most of the time, had little time for preparation; thus resorted to using
same "brown notes"; had limited or no time allocated for consultation with students and
sometimes scheduled their lectures late in evening when both the faculty and students were
physically and mentally tired. Such practices were, therefore, not ammenable to effective
teaching and learning sustainance of good quality. One also needs to find out how much time
is spent by students on serious self-study, library work and related intellectual activities, for
all have an influence on performance.
(ii) Participation in the intellectual life of the department. University dons and students alike can
only refine and advance their knowledge and intellectual horizons through preparation,
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presentation of papers and reports in staff-students seminars, participation in panel
discussions, presentation of research proposals and research findings in academic fora for
peer review and critique. One wonders what was the current level of intellectual activity in
our departments and faculties today? What were the reasons for the current state of affairs?
What could be done to remedy the situation?
(iii) Variety of teaching strategies. Evidence from many African universities indicates that the
lecture method is the most widely used strategy. This is even reflected in the titles of most
faculty - assistant lecturer, lecturer or senior lecturer.
It is important to note that students at universities differ greatly in aptitudes and inclination to
learn. Thus using only one teaching strategy might be monotonous and may not be effective
with all students. As Dewey (1930) once stated, variety was the spice of life. One needs to
explore why university dons were not using other methods of teaching-group work, tutorials,
practicals, private consultation... in order to enhance students learning. How could the given
problems be overcome?
(iv) Regular students assessment and feedback. Assessment is a process of determining
performance in order to discern extent to which intended goals were being realized. Regular
student assessment provides useful information that can be used to judge progress made and
on the basis of the feedback, the learner and the teacher can take remedial measures to
improve performance. These are good teaching and learning habits if they are carried out
regularly. In institutions characterized by long periods of physiological and psychological
absence of faculty, one wonders as to what extent is evaluation and feedback a regular and
common feature of appraising students and peer performance. If not what were the
bottlenecks and how could they be overcome. Similarly, how effective is the system of
external examiners? They moderate examination questions and check consistency in
marking. They rarely evaluate classroom teaching and learning. Efforts to evaluate
classroom teaching and learning by peers and students are always met with mixed feelings.
Similarly feedback from such evaluations is rarely pursued in order to ensure improvement in
classroom teaching and learning. Also, the evaluation of academic staff performance, based
on annual staff review are very individualistic. How effective are they? Little effort has been
made by many African universities to undertake regular comprehensive internal and external
audit of units, departments, faculties and institutions as a whole in order to determine their
health in teaching/training, research and consultancy. Omari (1995) maintains that if the
university is to achieve corporate excellence, then both the individual and the institution need
to be appraised for collective responsibility in attaining quality teaching and research.
4.2 Research
Mwapachu (1995) argues that research is the fulcrum of academia. It is research that makes academics
earn their professional mark and are judged for career advancement. Without research, teaching is like
cultivating a shamba until it ceases to be productive because noud. thsMwapach

Of equal significance is analysis of post graduate programmes being offered in institutions. The
debate on whether to concentrate resources in research institutes so that they are able to do research
and offer postgraduate programmes or establish centres of excellence for research and postgraduate
studies has its merits and demerits but details are not pursued here. However, the major issue is where
should research capacity be developed and why?
The key factors that seem to be affecting volume and quality of research in universities are underfunding, quality of staff-in terms of skills levels, limited facilities and equipment and motivation to do
pure research instead of contractual research/consultancies in return for quick money. Underfunding
of research is manifest in university budgets. Most universities were spending less than 5 per cent of
their total university budgets on research. Many staff in African universities also fail to make
subscription to even scholarly associations. Similarly the level of activity including conferences,
workshops and seminars are clear manifestations for a healthy unit or institution. Most of the funds
earmarked for research in universities were mainly used for individual post graduate research projects.
Insignificant amounts were used for large pure research projects meant to advance and refine
knowledge or lead to major discoveries and innovation. Many of the good research institutes were
externally funded hence future sustainability of such establishments was in doubt. The writer is,
however, of the view that the problem is not lack of funds for research but rather misdirection of
research funds to government departments and parastatal research units which rarely do any
meaningful research, but could always find easy ways of spending research money and accounting for
it. Hence, the major interest is how to have such funds rechannelled to universities and research
institutes where they could better be used for higher returns.
Materials and equipment for doing basic scientific research are also in short supply or out of order.
There was also a shortage of current literature. Advances in connecting African universities to the
global net through the CD-ROM and the internet might, therefore, be a positive move in the right
direction of accessing new source of knowledge.e

employment. One doubts the wisdom of many governments declaring that they can no longer
employ university graduates on claims that the market was saturated. The writer is of the view
that developing countries with populations of over 20 million and that were producing less than
2000 graduates per annum from their universities CAN NEVER claim to have a surplus of
graduates in a decade or so to come. What they need to do is to systematically and objectively
assess the literacy levels of their civil servants and workers in parastatal organizations and the
private sector and replace them with more competent-knowledgeable, skilled individuals. A more
literate working force is most likely to be better endowed with knowledge, skills, values,
aspiration for enhanced production and rapid national development. This is precisely what the
First World countries are striving for today.
Employers also measure university products in terms of relevant knowledge, skills, aptitudes and
culture for quality work and enhanced productivity. One, therefore, needs to be able to monitor
feedback from potential employers. Evidently there have been complaints about quality of
products. How genuine are they? How can they be minimized or overcome? What can the
employers contribute towards minimizing the complaints?
(ii) Research output. It was stated elsewhere that research was the fulcrum, of academia; was what
made academics earn their mark and was the major basis for determining their career
advancement. One of the primary objective of universities is the search for truth, advancement
and refinement of knowledge. Research was instrumental in providing basic data for problem
solving. Research outputs are manifest and can be monitored in terms of number of books
published per year; the number of periodicals published, their quality and frequency; the number
of original review articles published in reputable local and international journals; number of Ph.D.
and Masters graduates each year; and the number of staff/students seminars, national, regional and
international conferences hosted by the institution to share research findings. The quality and
level of productivity of many African Universities was wanting. Hence, the volume and quality
assurance in research can only be realized by addressing problems cited in a preceding section on
research.
(iii) Consultancy Outputs. Nyerere (1970, 1980 and 1995) has repeatedly maintained that African
universities need to provide balanced education that is biased in favour of knowledge,
understanding and an ability to apply, any or all aspects of it in solving Society problems.
Nyerere (1995) is of the view that universities will have failed developing nations of Africa if they
do not take the lead in understanding the world forces which are rapidly changing the very basis
for economic and social development and suggest how this can be done. One might wish to find
out whether universities were being given opportunities to use their expertise fully to undertake
contract research and advise governments on political economic and social problems that hindered
development. Where this is being done, what made it possible? The writer would wish to
commend institutions like Makerere University and the Uganda Government for positive strides
made on this frontier. Quality Universities, therefore, will by and large be judged on the basis of
number of new large consultancies and contract research projects won by staff and units of the
universities and excellence of the products and impact the institutions had on society especially on
the development agenda.
6.

POLICIES AND STRATEGIES FOR PROMOTING QUALITY OF TRAINING AND
RESEARCH IN INSTITUTIONS OF HIGHER LEARNING IN AFRICA.

The paper has posed more questions in the preceding sections than has attempted to answer. This was
deliberate as situations vary across countries, within countries and within universities. Thus making
universal judgment and recommendation might be simplistic and absurd. Furthermore, as Coombe (1991)
has cautioned, recovery in the quality of teaching, learning and research throughout the region needs a
long-term perspective but long-term requirements should not deter immediate action. The quality of
training and research in institutions of higher learning was affected by contextual factors within the
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environment, the availability of basic inputs from outside and within the institutions, the processes and
ultimately the consumer of higher education products. Hence, any viable future policies and strategies for
promoting quality of training and research in institutions of higher learning in Africa must be holistic in
nature.
The writerd y

human and financial resources and time had a significant role to play in enhancing quality of
teaching/training and research.
Quality of management involves the ability of government and university management to attract back
several marooned individuals who have left universities and engage them effectively in improving quality
of teaching and research. It also involves efforts made by management to limit the physical and
psychological absenteeism that threatens the contribution of such members of staff. Good management is
keen about people management so that their talents are challenged, and used more targetedly and
constructively. Management can make the work more interesting and challenging rather than people
merely treading through their work (Omari, 1995). Hence the appointment process of university managers
and the processes of constituting committees structures should all lead to having academic/professional
leaders (and not political/leaders) who are able to steer the envisaged changes to success.
Good leadership should also be able to establish levels of commitment, that may reasonably be expected
from the lecturer and researcher by the university at each particular salary step and establish accountability
systems to ensure that this commitment is met. Ursprung (1988) maintains that in crisis ridden institutions
effective management has to act as leaders and avoid attitudes of resignation. Hence there is need to revisit
democratic dogmas applicable in the democratic process and committee structures and find out how these
processes and structures ensured accountability and quality performance. Hence, in order to make
university management more effective, the appointment processes and the constituting of committee
structures should lead to having academic and professional and not political leaders able to steer and
promote the ideals quality training and research in universities.
Quality assurance is another important factor that require special attention. National governments and
universities have rarely made a comprehensive assessment of their strengths, weakness, opportunities and
threats (SWOT analysis) and used such findings as a basis for transformation. The universities of Edwardo
Mondlane in Mozambique, Zambia and Dar es Salaam in Tanzania have taken the lead in this direction.
Hence, there are important lessons to be drawn from their experiences.
Universities have relied mainly on appraisal of individual staff members performance in teaching/training
and research through annual staff reviews to appraise their performance. One wonders whether objective
criteria were used in these reviews. Similarly quality of teaching/training is often done through a system of
external examiners who may be keen in checking course outlines, moderating examination questions and
checking consistencies or inconsistencies in marking. The process is often rushed (1 week) and examiners
rarely appraise the process which has immense effect on outcomes. It is, therefore, recommended that
strategies of evaluating the teaching/training process-students evaluation, peer evaluation and system of
internal and external audit of units, faculties universities-need to be institutionalized, appraisal carried out
regularly and feedback pursued in order to bring about desired changes.
On research (pure and applied) most universities have not developed comprehensive research plans.
Furthermore they had not accorded similar importance in budgeting for research despite research being of
equal, if not higher significance than teaching and consultancy in realizing the missions of a university.
Hence the need for proper planning and defense of research budgets. In the process of developing research
plans they also need to objectively appraise the inbuilt capacities in order to know who is most capable of
doing what and determine means of realizing them. Research plans/proposals must be developed and
effectively marketed.
The research capacity among some faculty especially in quantitative data analysis and effective use of
computers was low. Hence they need internal training and or opportunities for short visits outside to
enable them improve their skills. Senior faculty have not, on a consistent basis been empowered
(resourcewise) to provide leadership in research by teaming up with junior colleagues to conduct
significant original pure and applied research as, a strategy of capacity building, as well as advancing,
refining and disseminating knowledge. In most universities of the North professors are known for their
research. Block sum of funds should be allocated to them so as to be able to demonstrate their academic
authority not only in producing research reports but also publishing books and producing scientific
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journals. Through greater advocacy, strict discipline - being responsible and accountable, governments and
international donor communities will build trust and find reason for directing more resources to universities
for quality research.
Most of the problems that affect African Universities cannot be resolved by merely being aware and
talking about them. Affirmative action must be taken in order to translate the recommendations contained
in this paper and those that might arise from the discussion into action.
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