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Abstract
This study in which survey research design was adopted sought lecturers’
perspectives on adequacy of graduate preparation for employment. The
study sample comprised 192 lecturers in 6 sampled faculties in universities
of Calabar and Uyo. One (1) research question was evolved to guide the
study. A 20-item questionnaire with alpha coefficient of 0.84, which sought
information on 4 indices of quality of programmes for graduate preparation
for employment, was utilized for data collection. Analysis of the data using
simple percentages revealed among others that 53.7% of the respondents
strongly agreed that the curricula of study operated in their departments
were adequate to prepare graduates for employment, while 63.5% of them
disagreed that ICT facilities were available for staff/students.
Recommendations made included periodic review of the curriculum with a
view of upgrading it to reflect the realities in the world of work and that
academic departments should keep good feedback records of ex-students
in order to keep abreast with changing needs of the labour market.
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Introduction
The university is established to carry out three functions that are crucial for the
continuous growth and development of the society namely- teaching, research and
community service. Given this mandate, the learning that takes place in our higher
educational institutions according to Babalola and Jaiyeoba (2008) should result in
producing graduates who are technically equipped and morally prepared to become
productive workers, self-reliant entrepreneurs, responsible parents, selfless and good
citizens. Odugbesan (2004) observes that apart from the core business of imparting
knowledge, the essence of a university is to prepare a pool of experts to meet the
dynamics of human resource requirements of society. While Okonkwo ((2007)
maintains that tertiary education should provide learners with skills, knowledge and
competencies in order to become viable in the world of works. The above assertions are
in support of human capital formation which believes that people with relevant
education, skills and experience that are critical to the socio-economic development of a
nation should be trained through formal and informal educational formations (Ojo, 1997)
The objective of a society in establishing a tertiary educational institution
notwithstanding, one major reason why youths invest their time and money to get
education is to position them to gain the returns in the form of highly paid employment.
The realization of this aspiration over the years has gradually become more difficult to
attain. The reason is the high rate of unemployment prevalent in the Nigerian economy
especially among youths with university education. Nigeria is faced with a two-fold
problem with regards to employment issue. First is the challenge of absorbing the
already produced graduates into the labour market, second is producing quality
graduates from the tertiary institutions with the required competences for the various
sectors of the economy. The dire consequence of this state of affair both on the
economic and social levels is aptly captured by the deputy governor, financial sector
surveillance, central bank of Nigeria, Mr. Tunde Lemo, who asserted that the
consequences of growing unemployment, particularly graduate unemployment, are so
damning that no economy can afford to ignore it (Olanrewaju, 2008).
Research evidence and comments from the public indicts the universities for not
fulfilling her mandate of producing quality graduates but are rather churning out halfbaked, ill-equipped graduates who cannot meet the expectations of society (Babalola,
2007). Commenting on this problem, Olanrewaju (2008) reports that Mr. Tunde Lemo
during the 2nd anniversary lecture of the Tai Solarin University of Education traced the
inability of the nation’s commerce and industry to absorb the multiplied thousands of
graduates annually churned out by the institutions to include factors such as mismatch
between the curricular and economic needs, the skewed production of graduates in Arts
and Social Sciences rather than Science and Technology where they are needed most,
poor funding of the education sector and falling standard of education. A study by
Dabalen, Oni and Adekola (2000) showed that employers complained that skills of
Nigerian graduates had steadily declined between 1990 and 2000 and thus, these
graduates have become increasingly unproductive on the job.
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Problem of the study
The attainment of the nation’s goal of technological advancement and overall national
development hinges on having human resources that possess the critical skills needed
in the various economic sectors. Unfortunately, the products of the Nigerian tertiary
educational system from all indications seem to be failing to meet up to the challenge
that the nation’s aspiration poses. A study by Dabalen and Oni (2000) affirms this
situation. Ironically, a study by Okebukola, Sambo and Ramon-Yusuf (2006) which
required fresh graduates (corpers) to rate themselves on the basis

number, 48 were females while 144 were males. Data was analyzed using simple
percentages
Results and Discussion
For the purpose of clarity and easy understanding, the research findings are presented
in Table 1 and each factor discussed thereafter
Table 1:
S/
N
1.
2.
3.

Academic staff rating of education quality delivery indices
ITEMS

7.
8.

Our workshops/studios/labs are well equipped

9.

ICT facilities are available for students/staff

10

Classroom accommodations are adequate

11

My department has adequate number of academic staff

12

My department has quality teaching staff

5.
6.

13

SoA

D

103
53.7%
92
47.9%
51
26.6%
34
17.7%
41
21.4%
45
23.4%
26
13.5%
47
24.5%
20
10.4%
36
18.7%
63
32.8%
104
54.2%

55
28.6%
63
32.8%
68
35.4%
98
51%
49
25.5%
53
27.6%
92
47.9%
56
29.2%
50
26%
56
29.2%
68
35.4%
65
33.9%

34
17.7%
37
19.3%
73
38%
60
31.3%
102
53.1%
94
49%
74
38.6%
89
46.3%
122
63.6%
100
52.1%
61
31.8%
23
11.9%

SA &SoA
combined

Our departments’ curriculum content is adequate to prepare
graduates for employment
Our departments’ curriculum is current
The curriculum content is derived from task analysis based on
the requirements of employers
Feedbacks from employers are incorporated into the
curriculum
Feedbacks from the departments’ ex-students are
incorporated into the curriculum
There are adequate books related to my discipline in the
library
The available relevant books in the library are current

4.

SA

82.3%
80.7%
62%
68.7%
46.9%
51%
61.4%
53.7%
36.4%
47.9%
68.2%
88.1%

Whatever the course of study, the curriculum should be adequate and relevant in order
provide the needed guidance in the training of learners. With respect to curriculumrelated factors in this study, see table 1(items 1-5), 82.3% of the lecturers either strongly
agreed or somewhat agreed that their departments’ curriculum was adequate for
graduate preparation for employment; while 17.7% of them disagreed. On currency of
the curriculum, 80.7% of them either strongly agreed or somewhat agreed that their
curriculum was current while 19.3% disagreed. With regards to curriculum content
derivation, 38% of the lecturers disagreed that the curriculum content was derived from
task analysis based on the requirements of employers, while 26.6% and 35.4% strongly
agreed and somewhat agreed, respectively. Incorporation of feedbacks from employers
and ex-students into the curriculum received low ratings, as 68.7% and 46.9% of the
lecturers either agreed or somewhat agreed on the inclusion of feedbacks into the
curriculum from employers and ex-students respectively. However, 31.3% and 53.1%
disagreed regarding the in-corporation respectively.
A critical look at the findings with respect to curriculum reveals that though a high per
cent of lecturers assessed their departments’ curricula as adequate and current (82.3%;
80.7%) respectively, equally obvious is the fact that existence of mismatch between the
curriculum and the labour market demands stems from the curriculum content not being
derived from task analysis which should be based on the requirements of employers. To
this end, researchers like Toby and Ukutt (2000) advocate that the curriculum and
programme contents of our universities should be designed to meet current
specifications and requirements of industry. Akpan (2000) is of the opinion that the
university curricula should be in line with task analysis of various skills approved by
employers of labour while the principles of competency-based instruction should guide
all university teaching, while Clark (2001) in Saints, Hartnett and Strassner (2004)
suggest that university departments will need to change their curricula every 2 or 3
years in order to ensure that the content of their teaching reflect the rapidly advancing
frontiers of scientific knowledge.
The findings regarding the assessment of teaching-learning resources as shown in table
1(items 6-10) showed that three of the resources received a combined percentage
rating ranging from 51% to 61.4%, while two resources (ICT and classroom
accommodation) showed a combined low rating of 36.4% and 47.9%, respectively. The
value of teaching-learning resources in the educational process cannot be overemphasized, yet it seems the government and university management are not paying
adequate attention to ensure its provision. With insufficiently equipped
workshops/studios/labs (53.7%), inadequate classroom facilities (47.9%) and nonavailability of ICT facilities (36.4%), how can we expect the products of our public
universities to excel in the labour market where knowledge and possession of ICT skills
are critical? The impoverished state of teaching-learning resources in Nigerian public
universities which has often been one of the reasons that led to academic staff strikes
has been deplored by researchers such as Bassey (2000) and Jimoh (2005).
In table 1, a total of 68.2% of the respondents either strongly agreed or somewhat
agreed that their departments have adequate number of academic staff. They were
equally satisfied with the quality of teaching staff (88.1%), and academic staff teaching
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loads (81.3%). The lecturers were also comfortable with the competency level of
academic staff as about 85.9% of them either strongly agreed of somewhat agreed that
academic staff in their departments were competent. Self improvement by academic
staff received a combined rating of 75.5%, suggesting that a reasonable number of
academic staff undertake self improvement through various staff development
programmes.
It is interesting to note that all the items relating to academic staff (items 11-15) received
high ratings (68.2% - 88.1%). Heed should however be paid to the 31.8% of the
respondents who indicated inadequate number of academic staff in their departments.
Academic staff are the number one learning resource available to undergraduate
students. A situation where this critical resource is unavailable or inadequate will
definitely create some deficiencies in the teaching-learning process as well as in the
products of such a process.
The high combined percentage rating of between 51.5% and 90.2% for strongly agreed
and somewhat agreed, respectively given to student-related factors (items 16- 20)
suggest that lecturers were satisfied with the efforts of the university management in
enforcing the required entry criteria into the different course offerings, examination
administration, and quality control activities. However, 48.5% and 45.9% of respondents
expressed their dissatisfaction with two items which relate to examination malpractice
and students’ work attitude in their individual departments, respectively. This study
finding is in line with the view of Maduabum (2001) that examination malpractice in our
higher institutions weakens the strength of the certificates we issue. Again Ochuba
(2001) and Ocho (2001) have expressed concern about the poor work attitude of our
university students and their subsequent recourse to strikes and cultism.
Conclusion
The study findings revealed that curriculum of study in our universities lacked sufficient
input from employers of labour; the teaching-learning resources were grossly
inadequate; academic staff were competent but inadequate in number in some
departments; and examination malpractice and student poor work attitude are still
prevalent in our universities. On the basis of these findings, it was concluded that
resulting from inadequacies in critical factors that influence the quality of programme
offering, there are lapses in the preparation of graduates for employment.
Recommendations
On the basis of the findings and conclusion drawn in this study, it is recommended that:
1. Nigerian universities should urgently restructure the curricula offerings to meet
the requirements of the labour market.
2. Our teaching-learning resources should be improved, especially the case of
classrooms, lecture halls, laboratories and workshops.
3. ICT should be introduced into both teaching and learning activities of every
university, so that both staff and students can possess the much needed ICT
knowledge and skills.
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4. Universities should keep good records of its graduates for feedback purposes;
while academic departments should liaise with employers for information on their
employed ex- students.
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Appendix 1
GRADUATE PREPARATION INDEX QUESTIONNAIRE (GRAPIQ)
Dear respondents,
Several factors contribute to the quality of graduates produced from our higher educational
institution. Kindly respond to these items as it pertains to your department.
Gender: Male (

)

Female (

)

Faculty: ---------------------------------------------------Please candidly respond to the items below by putting a tick (√) in the appropriate column of
your choice.
Where: SA= Strongly Agree;
SoA= Somewhat Agree;
D= Disagree
S/N
ITEMS
SA SoA D
1.
Our dept. curriculum content is adequate to prepare graduates for
employment
2.
Our dept. curriculum is current
3.
4.

The curriculum content is derived from task analysis based on the
requirement of employers
Feedback from employers are incorporated into the curriculum

5.

Feedbacks from the dept. graduates are incorporated into the curriculum

6.

There are relevant adequate books related to my discipline in the library

7.

The available relevant books in the library are current

8.

Our workshop/studio/labs are well equipped

9.

ICT facilities are available for students/staff
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10.

Classroom accommodations are adequate

11.

My department has adequate number of academic staff

12.

My department has quality teaching staff

13.

All academic staff in my department has reasonable teaching load

14.

All academic staff in my department are competent

15.
16.

All academic staff in my department undertake self improvement through
various staff development progammes.
All students in my department have the required entry qualification

17.

Student examinations in my department are mal-practice free

18.

All students in my department are hardworking

19.

Students in my department participate in quality assurance activities

20.

Student scripts are well assessed in my department.
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