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Abstract
A school system's most important asset is its teaching force.

And, the most important

investment a school board, administrators, and parents can make, in a school system is to
ensure

that

teachers

continue

to

learn.

Continuous,

high-quality professional

development is essential to the nation's goal of high standards of learning for every child
if education for sustainable development is to he realized.
although content,

text books,

buildings,

equipment,

It is widely recognised that

laboratories,

exam and testing

systems are all important factors, learning result would be fairly meager if teachers did
not know how to use the tools. This clearly p u t s stakeholders in the picture the position of
teachers in the education process. This paper would examine what capacity building is,
various

institutions responsible for

capacity building of teachers

importance of professional development,
capacity building.

in Nigeria,

the

the challenges and opportunities for teachers

Introduction
The Federal Government has always taken education as a dependable leverage for
national development. Hence it has democratized education by urging individuals,
companies, missions and international organizations to build and maintain numerous
schools ranging from Nursery to even private owned universities across the length and
breadth of the country. The introduction of the school-based management committee
systems in the schools is another laudable step at enhancing participation of different
stakeholders in the education sector.
Education is the greatest device man has created for his own continued
improvement. It trains his head, hand and heart and has placed him in the position of
leadership on earth. Education gives man understanding and enlightenment, improve his
intellect, knowledge and skills as well as his attitude to his environment (Aghenta, 1995)
quoted by Ogunde (2004).
The position of the teacher in the process of education is substantial. Dembele
(2005) shared the premise that unless teachers provide effective instruction and create
classroom environment conducive to learning, students will not achieve at high levels,
even when essential material inputs are available and the curriculum is relevant. He
argued that a good knowledge of demonstrably effective instructional practices is
necessary but not sufficient condition for improving instructional practice without
teachers who are able and ready to adopt and adapt such practices. Successful quality
improvement in education will remain an impossible dream until the teacher is able to
transfer knowledge in a most effective way. IIEP (2004) observe that education for
sustainable development growth can be threatened by low levels of education and
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training. The need for capacity building of the teacher to equip him with the necessary
skills to impact knowledge and have confidence in his profession to lace global
competitiveness is very critical.

Evidence from industrialized countries suggests that

students of teachers with no professional preparation for leaching learn less than students
who have fully prepared teachers (Darling-Hamond and Post, 2000). Notwithstanding,
what a country adopts as desirable instructional practice, be it direct/explicit instruction
or child-centred, activity-oriented pedagogy, the availability of crops of competent
teachers stand as a condition for successful implementation.
Educationists have come to realize that teachers are made and not born. Teacher
education, both pre-service and in-service, is thus central to quality improvement in
education (Dembele, 2005).Teachers are made through the educational preparation they
undergo. On-the-job, they need professional development otherwise known as capacity
building in other to get abreast with new teaching technologies. It has been noted that a
significant number of teachers throughout the world are under-prepared for the profession
(Villegas-Reimers, 2003). ltedjere (1998) quoted by Ogude in consonance with VillegasReimers stated that the major setback in teaching as a profession is the problem of
inadequate preparation of the teachers to be recognized as professionals.

Therefore

capacity building or professional development as it may be called should serve as an update.

Professional development should enable teachers to offer students the learning

opportunities that will prepare them to meet world-class standards in given content areas
and to successfully assume adult responsibilities for citizenship and work. It should also
empower individual educators and communities of educators to make complex decisions;
to identify and solve problems, to connect theory, practice, and student outcomes
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(America Federation or Teachers, 2001). Little (1987) quoted by Ogunde (2004) stated
that the major changes required to reform schools cannot be accomplished without
professional development nor can it be achieved with outdated models of professional
development.

No wonder, the Federal Government of Nigeria has established

professional development training institutions to equip teachers for the task ahead of
them.
Institutions Responsible for Capacity Building of Teachers in Nigeria
These are the following institutions acclaimed to give professional training as enunciated
by the Federal Government in the Revised National Policy on Education (2004) thus:
National Teachers' Institute (NTI): An Institution established to upgrade Grade II
teachers. Their specific mandate is to train teachers at the primary school level. They
provide in-service for teachers on the job in other to upgrade their skills.
National Commission for Colleges of Education (NCCE):

This commission was

established for the specific purpose of prescribing minimum standards for colleges of
education in Nigeria. They supervise the production of middle level manpower for the
school system.
Institute of Education: Established in Universities for the training of teachers. Not all
universities have institutes of Education. They are to train teachers for secondary school
level. They provide pre and in-service training. They produce high level man-power.
National Board for Technical Education (NBTE):

This Board co-ordinates the

activities of Polytechnics and technical colleges and prescribes minimum standards for
post primary school level.
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National Universities Commission (NUC): Oversees the activities of the Universities
in Nigeria. It coordinates and set standards for universities.
National institute for Educational Planning and Administration (NIEPA):

Builds

capacity of planners and managers at all levels of education in the system. Its main role is
to strengthen the capacity of these planners and managers and all workers in the
education sector at all levels.
Nigerian Educational Research and Development Council (NERDC):

Develops

curriculum for ECCE, primary, JSS and SSS. It also builds capacity of teachers on the
effective utilization of various curricula developed.
UNDP, UNFPA UNIFEM, World Bank, UNICEF DFID, UNESCO, USAID: These
are United Nations bodies responsible for provision of technical support, funding,
equipment and services in all sector of the economy including the education sector. They
have been supporting Nigeria in the area of basic education, secondary, technical,
vocational and higher education through capacity building, research, provision of
equipment and other assistance as relates to capacity development.
Other professional bodies include:
National Union of Teachers (NUT): A trade union for teachers particularly at primary
school levels. It is not a professional organization. It sees to the welfare of the members.
Teachers' Registration Council (TRC): Is a body established by law to make teaching
a profession (professionalized teaching). The minimum qualification for registration is
National Certificate in Education (NCE). It provides support for the professionalization
of teachers. It registers teachers and ensures that only qualified teachers are in the
education sector.
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These bodies and agencies which provide technical support relate to the Federal
Ministry of Education as illustrated in the following organogram:
Fig 1: An Organogram showing the relationships between agencies and
parastatals responsible for teacher training and professionalism in Nigeria

Source: Federal Ministry of Education,

development or capacity building is the professional growth a teacher achieves as a result
of gaining increased experience and examining his or her teaching systematically
(Glatthorn, 1995). Capacity building which has been identified by HEP (2004) as skills
development, defined it as development of the skills and knowledge needed by excluded
groups in order to participate fully in the labour market.

It further acknowledged that

skills development is primarily considered to be professional or occupational skills.
Capacity building of teachers should be a life-long process. Years back capacity building
of teachers was in-service training consisting of short-term courses that would offer
teachers new information on a particular aspect of their work. Only in the past few years
has the professional development of teachers been considered a long-term process that
includes regular opportunities and experiences planned systematically to promote growth
and development in the profession (Villegas-Reimers, 2003). Professional development
of teachers is very important, apart from the individual satisfaction or financial gain that
teachers

may

obtain

as

a

result

of participating

in

professional-development

opportunities, the process of professional development has a significant positive impact
on education for sustainable development.

This is because it enhances the teachers'

beliefs and practices, students' learning, and the implementation of educational reforms
both in and out of the classroom. Leithwood (1992) quoted by Villegas-Reimers advice
that programmes which promote capacity building should focus on the following:
•
•
•
•
•
•

Developing survival skills
Becoming competent in the basic skills of teaching
Expanding one's instructional flexibility
Acquiring instructional expertise
Contributing to the professional growth of colleagues, and
Exercising leadership and participating in decision-making
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The importance of capacity building of teachers
Capacity building has significant impact on the teacher learner and on the success
of educational reforms. The more professional knowledge teachers have, the higher the
levels of student

In addition, to achieve the school mission, the teacher has a duty:
To participate in
teaching and cultural sessions
teacher training sessions
school related activities
developing and operating school cooperatives
To see that students
are involved in school related activities
respect school rules
participate in the beautification and functioning of the school
To do the following:
ask students to do at least three written exercises daily in English,
mathematics and an elective subject
require a revision of work in each discipline at least once every two weeks
have pupils write an essay at least every two months
assign homework
correct and return homework on a regular basis, prepare written class outlines
and submit them at least a day in advance.
To keep up to date
a class assignment notebook
a class record
a counseling notebook
visitor's notebook
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a teaching notebook
a roll-call record
an evaluation notebook
a research notebook for (recording pedagogical experiments and new teaching
tools).
To post
class schedules
activities schedules
a list of students and statistics (broken down by age, gender, years of
schooling)
monthly attendance records
an organization and maintenance roster and list of tasks assigned to students
a list of songs and recitations
a class records detailing numbers of students, furniture, teaching materials
school rules and regulations
To contribute to:

reducing the failure rate to a minimu.754 Tw-0.160 Tc((o) Tj5(e81s) Tj1.018aa10-0.160 Tc(% Tc

promoting relations with the local community
increasing access to school for girls
Challenges and opportunities for capacity building
Teachers are major actors in the reform of education all over the world.

Villegas-

Reimers acknowledged that teachers are the most significant change agents in
educational reforms.

Consequently, teachers should possess the strategic capacities,

analytical and management capacities as well as adequate and sustainable structures and
institutional procedures needed for the formulation, development and the implementation
of effective education policies. But how their professional skills and their humanitarian
qualities be improved through pre-service and in-service training to adapt to the needs of
ever-changing society becomes a challenge to teachers.

Based on this, the following

issues have been identified as challenges and opportunities for teachers' capacity
building:
1.

Equitable and acceptable quality Universal Basic Education (UBE): This pose
a challenge to teachers because to achieve quality UBE, teachers need to be
properly trained. Professional teachers need to be improved and expanded in
size.

Teacher training should no longer be perceived as an extension of

secondary education, rather, it should in principle be designed to address and
adapt to societal changes.

Learning to teach involves the dual tasks of

instructing a practice and a professional identity. In more practical terms, it
entails learning to accomplish the central task of teaching and learning the
professional norms and ethics associated with desirable practices.
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2.

Being abreast with modern pedagogical trends: On-the-job training cannot be
over emphasized in capacity building of teachers. Constructing a practice is
not a one-time event, hence the need for opportunities to learn as one
practices. In fact, given the ever-changing nature of schools and teaching, one
must periodically reconstruct one's practices.

This becomes a challenge

because most times teachers are not opportuned to have access of on-the-job
training. Some authors argued that teacher capacity building is a continuum
of learning (Craig, Kraft, Plessis, 1998), Feiman-Nemser (2001) supporting
Craig et al provided a useful framework that operationalizes the idea of a
continuum of learning to teach as shown below:
Table 1: Central Task of Learning to Teach

Source: Feiman-Nemser (2001)
Feiman-Nemser is of the opinion that though the teacher has gone through the preservice preparation, there is still need for induction programs, to help novices connect the
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'text' of their pre-service programme to the 'contexts' of contemporary classroom. He
maintained that new teachers have two jobs, they have to leach and they have to learn to
teach. No matter how good a pre-service programme may be, there are some issues that
can only be learnt on-the-job which will make the teacher have confidence in his/her job.
3.

Constructing a professional identity or learning the professional norms and
ethics associated with desirable practices requires being in a community of
practice and being acculturated into that community.

That the quality of

education is low does not mean there are no professional teachers on the field, but
some teachers play down on the tasks expected of a professional teacher.
Notwithstanding the fact that desirable practices in teaching are context-bound,
the central tasks of teaching include planning for instruction, managing
instruction, including the learning environment and assessing student learning. A
teacher who identifies with professional norms and identification, would
undoubtedly exhibit mastery of his/her job and by so doing perform effectively in
carrying out their assignments. Concoring with the author of this paper. McBer
(2000) quoted by Anderson (2004), identifies twelve effective teacher
characteristics based on a large scale study conducted in the United Kingdom
shown below:
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Table 2:

Characteristics associated with more effective teachers

Cluster
Professionalism

Characteristics
Commitment

Confidence

Trustworthiness
Respect
Thinking/reasoning

Analytical thinking

Conceptual thinking

Expectations

Drive for improvement

Information seeking

Initiative
Leadership

Flexibility

Accountability

Passion for learning

Description
Commitment to doing
everything possible for each
student and enabling all students
to be successful
Belief in one's ability to be
effective and to take on
challenges
Being consistent and fair,
keeping one's word
Belief that all individuals matter
and deserve respect
Ability to think logically, break
things down, and recognize
cause and effect
Ability to identify matters and
connections, even when a great
deal of detail is present
'Relentless energy for setting
and meeting challenging targets,
for students and the school
Drive to find out more and get to
the heart of things, intellectual
curiosity
Drive to act now to anticipate
and pre-empt events
Ability and willingness to adapt
to the needs of a situation and
change tactics
Drive and ability to set clear
expectations and parameters and
hold others accountable for
performance
Drive and ability to support
students in their learning, and to
help them become confident and
independent learners

Source: Adapted from McBer, H. 2000 by Anderson, L.W.(2004).
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An effective teacher delivers following the points raised above. He is
someone who achieves the goals which is set for him by the Education
authorities or school administrators. He/she must possess the knowledge and
skills needed to attain the goals, and must be able to use that knowledge and
those skills appropriately if the goals of education are to be achieved. He
must be competent. The appropriation of these skills of competence and
others listed above in the classroom can be termed as teacher performance.
Innovations in the education industry: The establishment of distance
education in Nigeria is a great opportunity for capacity building of teachers.
ADEA (2004) argues that it is fully acknowledged that distance education is
particularly appropriate to reach dispersed teachers population without
disrupting their personal professional and social lives. And further said that it
suits best countries where face-to-face institutions cannot respond urgently
and adequately to increasing demands for teacher education due to lack of
space and facilities, following the introduction of free education. Nigeria
where Teachers' Grade II has been phased out, NCE is the minimum
professional qualification for primary school and Junior secondary school
teachers. The Government should upgrade practicing teachers through
distance education learning to NCE level by establishing Distance Education
Programme.
Lack of teacher motivation: As the school population expands, demand for
expanded primary schooling is another serious challenge for the federal
government. Demand for secondary school continues to grow.

Increased
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access to primary and secondary education places great demands on the
quality of the teaching force. It is obvious in Nigeria, that deteriorating
working conditions and low salaries of teachers are discouraging people from
entering the teaching profession. The majority of primary school teachers in
Nigeria have at most, a lower secondary qualification, and frequently no
professional training at all (UNESCO, 2002). Teachers should be motivated
by creating a conducive working environment which provides early payment
of salary, enhanced salary, on-the-job training and other encouragements that
can attract scholars to join teaching profession.
Initiatives to encourage effective teachers
The following initiatives are for the attention of the various teaching organizations and
government to encourage teachers so that they can perform effectively:
1.

National encouragement programme and award for quality improvement: This
was done in Colombia and great was the overall improvement in the education
reforms. Reward for the best teacher by way of a bonus amounting to 1.5
times the average monthly wage and acknowledge the best-forming teaching
teams.

2.

Law on teacher professionalization,

3.

Excellence Award

4.

National fund for the development and preservation of primary education and
for enhancing the status of the teaching profession

5.

Federal network of in-service training - on going
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6.

Improvement programmes for full-time primary teachers and vocational
teachers.

7.

General improvement in the working conditions of teachers i.e. stability of
employment, fat salaries, accessibility to various loans, allocation of fund for
training and re-training programmes.

8.

Re-engineering the inspectorate divisions all over Nigeria.

9.

Establishing Distance Education Programme for obtaining NCE for primary
school teachers and junior secondary school teachers.

Conclusion
Nigeria will move forward. Teacher education programme in Nigeria is so
important that all
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