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Abstract
This study was carried out to investigate the challenges facing educational researchers
and evaluators in Nigeria and to find possible solutions to the challenges of educational
research and evaluation. Three questions were thus addressed. One hundred and fortythree subjects (academics) proportionately selected from four universities were used. A
30-item questionnaire constructed and validated by the researchers was employed in
collecting data used in the study. Out of the 20 types of challenges that were identified
only one was not a serious challenge to educational researching and evaluation ie. time
constraint. The 19 others were considered serious challenges. These include: lack of
acdemic integrity on the part of some researchers, non-cooperation by respondents,
responses are not based on knowledge of inquiries made, inadequate funding of research
and evaluation (R & E), inadequate knowledge of the essence of R & E, lack of
community interest in R & E, conflict between objectives of some R & E and local
customs among others. It was recommended that machinery of ensuring research and
evaluation policy formulation and implementation should be established, that ethical
code for conduct of R & E be evolved and that R & E be adequately funded.
Introduction
It is a common knowledge that research is a major tool for development in every segment
of the society; hence there is often a research and development unit in most enterprises.It
must also be born in mind that an unresearching institution will soon become
outdated.Studies have shown that if research is not carried out, there would be no
meaningful development anywhere in the world (Onuka, 2004; Onuka, 2005; Onuka,
2007; Owolabi, 1996; Apara, 2006; Odinko, 2001;). Research is the human activity that
is based on intellectual application of scientific process of investigating a matter with a
view to discover knowledge which can become the basis for furthering human
development in all its ramification, hence the term ‘research for development’. The term
research is also implies the process of setting out a problem of concern to human
development to which a solution must be found, and defining the process for finding the
requisite solution to the problem, following that process in gathering the relevant data
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transforming the data to interpretable manner whereby it can be used to formulate
necessary body of knowledge leading to solving the particular subject matter. In general
terms, research aims to answer a question of some kind in order to increase the overall available
sum of knowledge.

However, it must be noted that research competence is better developed only when
research and evaluation findings are thoroughly utilized as anything to the contrary would
impact negatively on researching and evaluation due discouragement. Yet, it has been
found that in Nigeria, particularly in the education sector, research findings are hardly
applied if not totally ignored (Onuka, 2005). This is because there is no policy thrust to
encourage dissemination and thus the subsequent application of research findings as most
journals which are ordinarily the means of disseminating research and evaluation findings
soon become moribund than they are founded, due to lack of both subscription and
adequate funding by the appropriate bodies (Agu, 2004; Onuka, 2007). For instance,
teachers who conduct researches by themselves would be able to apply the findings of
other researchers better because they are in the business of research, but they lack the
requisite knowledge for research and are not encouraged to do research or evaluation.
Research findings in Nigeria and beyond in the education industry has often led to the
discovery of learning anomalies that needed remediation or ways of improving learning.
For example, Anderman and Maehr (1994) found that there appeared to be correlation
between motivation and schooling in the middle grades, Onuka and Oludipe (2004) also
discovered that feedback mechanism could serve as a remediation for poor student
performance; whereas Odetokun (2005) reveals that proper utilization of both human and
material resources do result in better students’ learning outcomes in Chemistry. While
Udo and Ekpo (2004) revealed that teacher’s self-evaluation is a way of improving
science process skills in learners.
Adebayo (2005) reports that research in the Nigerian University system has declined in
terms of quality; due to the combination of dwindling funding of the system and erosion
of academic autonomy that set out the enabling environment for research efforts in past.
Yet, research is not simply an academic exercise but an impetus for development in all its
ramifications. If the university, whose one of its twin mandate is to research, is being
incapacitated in researching, then what happens at the other levels of the education
system in Nigeria would obviously be worse in terms of researching. It is thus pertinent
to seek to know the challenges of educational research and educational evaluation in
Nigeria.
Evaluation is a form of research, in that it asks questions of the following nature: How
well has a particular project worked? What went right or wrong? Who were responsible
for what? among other things. (Bloom, Hastings, and Madaus, 1971). These questions
can be answered by seeking both qualitative and detailed quantitative data about what
actually happened from the programme operators as well as other stakeholders.
Evaluation is assessing the strengths and weaknesses of programs, policies, personnel,
products, and organizations in order to improve their effectiveness (American Evaluation
Association [AEA], 2006). AEA (2006) citing Rossi and Freeman (1993) concludes that
evaluation is “the systematic application of social research procedures for assessing the
conceptualization, design, implementation, and utility of programs.”
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In assessing a program, it is critical to consider those who are most likely to need and use
the information that will be obtained and purposes for which the information might be
needed. The degree to which the perspectives of the most important potential users are
incorporated into an evaluation design will determine the usefulness of the effort.
Basically evaluation provides information for decision makers and at times serves as a
basis to pass value judgement and also ensure that project activities continue to reflect
project plans and goals (Umoru-Onuka, 2001).
Evaluations of both programme process and programme outcomes are used to determine
efficiency. In case of evaluation for accountability, the users of the evaluation results are
those within and outside of programme operations: students, teachers, school managers,
parents, funding agencies, elected officials, or other policymakers. Be it a process or an
outcome evaluation, the methods used in accountability evaluation must be scientifically
defensible, and able to stand up to greater scrutiny than methods used in evaluations that
are intended primarily for “in-house” use. Yet even sophisticated evaluations must
present results in ways that are understandable to lay audiences, because outside officials
are not likely to be evaluation specialists (Bloom, Madaus, and Hastings, 1981).
Evaluating new approaches is most potent to programme development in any field. It is
these features of evaluation that distinguishes it from research (Umoru-Onuka, 2001;
Block and Anderson, 1975)).
Research and evaluation are useful to the extent that they provide solutions to challenges
or add to the body of existing knowledge and they also both use scientific methods of
investigation. It might be true that researches/evaluations are on-going in Nigeria, but to
what extent are their results applied to solving national problems? And so what are the
challenges facing researchers and evaluators in Nigeria generally apart from nonutilization of research/evaluation results? Thus, this study sought to find out the
challenges of educational research and evaluation as well as possible solutions to
educational research and evaluation challenges in Nigeria.

Research Questions:
As a result of the above objective of this study, three research questions were addressed
as follows:
1. What are the challenges of educational research and evaluation in Nigeria?
2. What are the solution to educational research and evaluation in Nigeria?
3. Is there any significant difference in the perception of respondents on the
challenges of research and evaluation based on their level of experiences?
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cooperation from the respondents.
Lack of electricity power supply is
a major problem of
research/evaluation.
Lack of adequate knowledge of the
objectives of the research projects.
Research/evaluation objectives are
often not reasonably well-defined.
The use of inappropriate
research/evaluation instruments
Lack of cooperation between
evaluator and evaluated or the
researcher and his audience.
Lack of adequate knowledge of the
programme to be evaluated or
being research into.
Lack of adequate materials to carry
out the research and evaluation.
Dishonesty on the part of both
evaluator and the evaluated or the
researcher and his audience.
Lack of funds
Conflict between
research/evaluation and the custom
of the people
Time constraint on the part of the
researcher/evaluator and the
respondents for the work.
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Table 1 above shows that the respondents in the SA and A categories responded
positively to the list of challenges with high percentages (ranging from 51% to 86%) on
items 1-19. This implies that the respondents agreed that these items are constituted
challenges to educational research and evaluation. Item 20 which is on time constraint to
effective educational research and evaluation investigation was negative in that higher
percentage (56.7) of respondent either strongly disagreed or disagreed with such
suggestion. Thus 19 challenges as indicated by items 1-19 in the table were identified.
This table depicts that there are numerous challenges facing educational
research/evaluation in Nigeria. These include the fact that there exists conflict of interest
between customs and research/evaluation, low level of awareness of the essence of
research/evaluation, inadequate knowledge of research and evaluation process by
educationists, dishonesty with respect to researching and evaluation by those involved in
the process, power outages, insufficient research/evaluation materials, use of
inappropriate instruments, over-dependence on old materials, non-interest among others.
These findings confirmed the findings of Onuka (2007) that many educators lack the
prerequisite knowledge to carry out research and also that constant power outages also
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serve as constraint to effective educational researching in Nigeria and that funding is a
major hindrance to researching in Nigeria. It further corroborates the finding of Onuka,
Ajayi and Adewale (2007) that lecturers and by extension other educators do not
regularly use internet services to enhance their research efforts. In fact there is no way
anyone can carry out research without the use of internet services in the modern global
village and be successful. The major challenge is that the government and other
stakeholders in the industry should pay adequate attention to research and evaluation to
arrest the declining fortunes of the sector by evolving appropriate research and evaluation
formulation and implementation mechanism to ensure effective educational researching.
These findings also corroborate the view of Bloom, Madaus and Hastings (1981), Bloom,
Hastings and Madaus (1971) that evaluation is a continuous process which must be
properly funded and controlled for appropriate results. It is noteworthy that funding
research and evaluation is an essential ingredient for both development and quality
control both in the education sector in particular and in an economy generally.

Table 2:
Suggested solutions to challenges of educational research and evaluation in Nigeria
SN
ITEM
SA %
A
%
D
% SD %
1
Evolution of holistic research and
103 72.0 40 28.0 0
0.0 0
0.0
evaluation code of ethics and conduct in
Nigeria
2
Provision of adequate funding for
72 50.3 71 49.7 0
0.0 0
0.0
research/evaluation by the stakeholders.
3
Education of respondents on the essence 61 42.7 82 57.3 0
0.0 0
0.0
of research/evaluation for national
development.
4
Applicability of research/evaluation
101 70.6 42 29.4 0
0.0 0
0.0
results for national development.
5
Subsisting research/evaluation training
83 58.0 60 42.0 0
0.0 0
0.0
and retraining.
6
Establishment of sectoral
81 56.6 62 43.4 0
0.0 0
0.0
research/evaluation training institutes.
7
Evolution of National Policy on
71 49.7 72 50.3 0
0.0 0
0.0
research and evaluation
8
Evolution of institutional
71 49.7 71 49.7 1
0.7 0
0.0
research/evaluation policies.
9
Involvement of communities in
research<</MCID 93 >O lfQ395.76 246.36 171.48 903.06 0.48 27.6 ref395.t cm0 0 m35.52 0 l35.5p2.7

These suggestions in the table above are in tandem with the recommendations of (Onuka,
2007) that constant power supply, adequate funding by stakeholders, enlightenment
campaign, education of people in researching be put in place, legislation be made to
ensure application of research and evaluation findings etc. so as to make sure that there is
continuous educational research and evaluation in the Nigeria. The reason for these
suggestions is to discourage official apathy towards research and evaluation and to ensure
that a standing policy is in place to ensure that researches are carried out for development
purposes. The suggestion that research ethics code be put in place to ensure that
researches in the education sector are carried out according to rule conforms to the
recommendation of Agu (2004) that ethical issues should be dealt with in conducting
researches into HIV/AIDS in Africa. These suggestions are also in tandem with the
recommendation of Onuka, Ajayi and Adewale (2007) that funding and utilization of
research will encourage educational researchers and evaluators to more research and
evaluation for continuous improvement and development of the sector.
Table 3: Comparison of the perception of respondents based on their experiences on
challenges of educational research and evaluation

Between Groups

Sum of
Squares
790.739

Within Groups
Total

df
2

Mean Square
395.369

3067.177

140

21.908

3857.916

142

F
18.046

Sig.
.000

The table shows the F value (18.046), significant at p< 0.05. This means that the
difference in the perception of the respondents on the challenges facing educational
research and evaluation is significant.
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Table4:

MULTIPLE COMPARISON OF THE DIFFERENCE IN PERCEPTION OF THE RESPONDENTS

(I) LEVEL OF
EXPERIENCE
low
medium
high

(J) LEVEL OF
EXPERIENCE
medium
high
low
high
low
medium

Mean
Difference
(I-J)
-.47
5.08*
.47
5.55*
-5.08*
-5.55*

Std. Error
1.01
.92
1.01
1.12
.92
1.12

Sig.
.899
.000
.899
.000
.000
.000

95% Confidence Interval
Lower Bound Upper Bound
-2.95
2.02
2.80
7.37
-2.02
2.95
2.78
8.32
-7.37
-2.80
-8.32
-2.78

*. The mean difference is significant at the .05 level.

Table 4 shows that the difference is significant between low and high level experience
(mean difference = 5.08) and between medium and high (mean difference = 5.55),
however, there is no significant difference between low and medium level experience
(mean difference = 0.47).
The plot below presents the means of each level of experience as they differ from one
another.
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Fig.1: Means perception by three levels of experience of researchers namely: the low,
medium & highly experienced Researchers/Evaluators.

The plot shows that participants with medium level of experience has the highest
perception of the challenges facing educational research and evaluation in Nigeria,
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followed by low level of experience and high level of experience the least. It follows
from this result that researchers with working/research experience 6-10 years (medium)
agreed most with the suggested challenges (conflict of interest between customs and
research/evaluation, low level of awareness of the essence of research/evaluation,
inadequate knowledge of research and evaluation process by educationists, dishonesty
with respect to researching and evaluation by those involved in the process, power
outages, insufficient research/evaluation materials, use of inappropriate instruments,
over-dependence on old materials, non-interest among others), followed by
working/research experience 1-5 years ( low ) and working/research experience 11years
and above (high) the least in agreement. In fact the illustrations in tables 3 & 4 and figure
1, confirmed the responses depitedon tables 1 & 2 and thus the discussion thereof on the
need to give priority to rsearch and evaluation in the education sector of the Nigeria
economy to engender greater level of national development.
From tables 3 & 4 as well as figure 1, it could be inferred perception differed by the
levels of experience. The more experienced tended to believe that research findings and
evaluation results were utilised whereas the less experience felt a bit differently, not quite
certain the extent to which research and evaluation research were being applied. Thus
while the perception of the former agreed with finding of Onuka (2007) and Onuka,
Ajayi & Adewale (2007) that research findings were hardly the view of the latter
category of educational researchers and evaluators contracted theirs (Onuka’s and Onuka,
Ajayi And Adwale’s). The implication, however, is that it is high time stakeholders
begun to utilise the findings/results of research and evaluation.
Conclusion and Recommendations
Conclusion
The study brought out very succinctly the challenges researchers and evaluators in the
education sector face and also the ways in which stakeholders can effectively intervene to
arrest the situation of declining research capacity and updating researching and
evaluation capability of educationists/educators for the overall development of the human
capacity of the nation as well as to engender holistic national development.
Arising from the above the following recommendations are hereby made:
•
•
•

That a constantly updated educational research and evaluation data bank be
established to provide research with up to date information on the status of
sectoral research at any point to avoid duplication and wasteful exercise.
National and State research and evaluation policy be evolved to ensure that
appropriate research formulation mechanism is constantly in place to provide
guidance to researchers/evaluators in the education sector.
Research and evaluation implementation agency should be established to guide
and monitor as well as enforce educational research/evaluation ethics in the
country.
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•
•

Cooperation/collaboration between gown and town should be evolved and
encouraged.
Constant and comprehensive research and evaluation should be conducted both
old and new crops of educational researchers and evaluators.
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