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Ugandan university professors' priorities and resources
in educational research: Some preliminary survey results
Dr Steven J. Hite and Mr. Christopher B. Mugimu, Ph.D. Candidate Brigham Young University
in this article discuss the importance of educational research in teaching, policy formulation,
and programe improvement.
Relevant, high quality educational research is clearly a central component of good educational
practice, policy, and program improvement (ADEA, 1998; Hite, 2002; Hite & Mugimu, 2002;
Reimers & McGinn, 1997). Yet, most countries, especially developing countries, struggle to
produce adequate educational research or a consistent consensually developed national
educational research agenda (Atchoarena & Hite, 2001; Atchoarena & Hite, 1999; Hite &
Mugimu, 2002; Reimers & McGinn, 1997). This lack, almost universally prevalent in today's
educational world, is the result of a number of complex factors. While many of these factors

are common across national and regional
settings, many combine in specific ways in
individual contexts.
It is the specific combination of challenges in a
given educational research setting that creates
the need for a specialized approach and solution
(Hite, 2002). Typically, the responsibility of
producing educational research falls upon two
groups: the National Ministry of Education, and
the collective body of University and College
professors (Boyer, 1990; Reimers & McGinn,
1997). It is to the University and College
professors of Uganda, and their patterns of
priorities and research resources that this article
turns.
Tradition has created the expectation that
professors, purportedly protected from the
negative influence of politics by virtue of tenure,
and qualified by their specialized university
training, will take a leadership role in the
production of research-based knowledge in their
fields (Boyer, 1990). Most cultures worldwide
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39 instruments were returned for a final
response rate of 65%. This response rate is
considered adequate for a reliable representation
of the population being represented in the
sample (Borg, Gall, & Gall, 1993; Gay &
Airasian, 2000). While the response rate is
acceptable, the actual number of surveys. Data
from the surveys was input into SPSS 10.1.0
(SPSS, 2002) for the preliminary analysis
presented in this report.
Results
Following is a selection of the results of the
survey that indicate several interesting patterns
in the priorities and resources college and
university professors encounter in educational
research in Uganda. First, it is important to
review briefly the demographics of the sample
presented in Table 1.

education undergraduate programs, this trend
is not disproportionate to that which would be
seen in most developing contexts (UNESCO,
1998, 1999; United Nations, 1995).
Additionally, the percentage of professors
holding Master's degrees is quite high, at 84.6%,
while the number holding a doctoral degree
(32.4%) is relatively consistent with similar
conditions in tertiary institutions in developing
countries.
In terms of the issues of interest in this article,
the following tables present information that is
more instructive to the educational priorities and
resources in Uganda. In Table 2 data concerning
priorities of college and university professors
in Uganda is presented.
Table 2:
Rankings of professional priorities

The data in Table 2 provides good reason for
optimism regarding the high priority placed on
educational research, and activities associated
with the distribution and publication of that
research. The top three priorities reported by
the professors in Uganda are all associated with
research and publication. Clearly, then, if the
professional priorities of these professors were
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The data in Table 3 presents several possible
interpretations. First, it is interesting that,
ignoring the percentage of professors who
lecture, the pattern of actual performance
matches the list of priorities. The highest ranked
priority (publishing articles) is the most
frequently accomplished task for professors
(excluding lecturing). It should be obvious that
all of the professors lecture (that is their
fundamental contractual assignment), but it is
interesting that this core function is only fourth
in the listed priorities.
However, while there is a good match between
the priorities and actual activities of the
professors, the actual rates of participation are
quite low. The fact that the highest percentage
of professors are publishing (50.0%), and that
publishing is their highest priority does not

16
MAGAZINE

explain why only one-half are participating.
Table 4 provides some data that might help in
understanding this apparent conflict.
As the data in Table 4 show, there are potentially
several forces at work in the low percentage of
professors actually doing research and
publication work. First, it is important to note
that nearly 80% of the professors have taken
educational research courses. This indicates
that, at least at a nominal level, the professors
have knowledge of the skills necessary to
conduct research. The low activity rates in
research do not seem attributable to a lack of
skill, or as earlier indicated, a lack of priority/
interest.
However, as the next four questions are
reviewed a clearer picture of the potential
reasons appears. First, is seems that Ugandan
professors, even at the larger urban-based
universities, feel that the library resources
necessary for research are not sufficient. A
staggering 84.2% feel that library resources are
inadequate to the task of research. Additionally,
almost three-fourths have no access to database
information. It seems reasonable that the burden
of insufficient information resources, whether
based in the library or in databases, is indeed a
significant part of the problem of low
participation.
The last two questions presented in Table 4
indicate another central problem. 71.1 % of the
professors receive no financial remuneration for
participating in research activities, and over 90%
report that available research funding is low.
While it could be argued that professors' regular
salary should hypothetically include
compensation for research work (Boyer, 1990),
the low levels of salary for most professors
seems hardly adequate to encourage research
rather than alternative financially-compensated
activities that most educators feel are necessary
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university professors, who are perhaps the most
qualified collective resource in the country, to
engage in an active and even aggressive
educational research agenda. The stakes are
too high to allow continuing generations of
Ugandan children to participate in educations
systems that remain largely under-researched.
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